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The objectives of this research are to describe the teaching process in 
reading narrative text at the eighth grade students of MTs Negeri Karanganyar, to 
describe the problem faced by the teacher in teaching process, and the way of 
teacher to solve the problem in teaching process of reading narrative text. 
 
The researcher used the descriptive qualitative research design. It was 
conducted at the eighth grade students of MTs Negeri Karanganyar. The data were 
collected by using observation, interview, and document. The researcher took 
observation to know the real process of teaching process. The interview was to 
collect data related to the problem and solution during teaching process, the media 
used, the teaching technique and the method in teaching reading in narrative text. 
The documentations were the syllabus, lesson plan, and students’ assessment. 
After collecting the data, the researcher analyzed the data found qualitatively. 
 
The result of the analysis, the researcher found the answers of the 
statements of research problems. The result of the study showed that the school 
implemented KTSP curriculum. The teacher used Three Phase Technique to teach 
reading narrative text. Three phase technique was an appropriate technique that 
could be implemented in teaching process of reading narrative text. The technique 
of teaching reading narrative were discussion and combined with Read and Look 
up (silent reading), Reading aloud. Most of the teacher’s problem in teaching was 
on the classroom management.  
 
To solve this problem; made noisy in the classroom, the teacher built a 
good relation, gave advice, and motivated them. Difference competence, the 
teacher gave more exercises. The lack of students’ activeness, the teacher teacher 
built a good relation, and built their activeness. The limited vocabulary, the 
teacher gave the students new vocabularies, and asked them to interprate in 
sentence. Based on the data portion of teaching process was good enough because 
the reading activity could be integrated with other English skill. 
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Tujuan penelitian ini ada;ah untuk mendiskripsikan proses pengajaran 
dalam reading naratif teks pada siswa kelas 8 di MTs Negeri Karanganyar, untuk 
mendeskripsikan permasalahan yang dihadapi oleh guru dalam proses pengajaran, 
dan cara guru untuk menyelesaikan permasaalahan dalam prosess penggajarran 
reading naratif teks. 
 
Peneliti menggunakan jjenis penelitian kuaalitatif deskriptif. Dilakukan 
pada kelas 8 di MTs Negeri Karanganyar. Data dikumpulkan dengan 
menggunakan observasi, interview,  dan dokumen. Peneliti menggunakan 
observasi untuk mengetahui prosespengajaran secara nyata. Interview digunakan 
untuk mengumpulkan data sesuai permasalahan dan penyelesaian selama proses 
pengajaran, media yang digunakan, teknik pengajaran dan metode dalam 
pengajaran reading naratif teks. Dokumentasi adalah berupa silabus, rencana 
pembelajaran, dan hasil belajar siswa. Setelah data terkumpul, peneliti 
menganalisis data yang ditemukan dalam bentuk kualitatif. 
 
Hasil analisis, peneliti menemukan jawaban dari rumusan masalah dalam 
penelitian ini. Hasil penelitian menunjukkan bahwa sekolah tersebut menerapkan 
kurikulum KTSP. Guru menggunakan Three Phase Technique untuk mengajar 
reading naratif teks. Teknik tersebut adalah teknik yang cocok yang dapat 
digunakan dalam proses pengajaran reading naratif teks. Teknik dalam pengajaran 
reading naratif teks diantaranya adalah Diskusi, dan dikombinasikan dengan Read 
and Look up (membaca dalam hati), dan Reading aloud (membaca dengan 
lantang). Kebanyakan permasalahan yang dihadapi guru dalam pengajaran adalah 
manegemen kelas. 
 
Untuk mengatasi permasalahan manegemen kelas; gaduh didalam kelas 
guru membangun hubungan biak dengan siswa dengan memberi nasehat, dan 
memotivasi mereka. Perbedaan kemampuan siswa, guru memberikan latihan 
lebih. Kurangnya keaktifan siswa dalam proses pengajaran, guru memecahkan 
masalah tersebut dengan membina hubungan baik dengan siswa untuk 
memberikan kenyamanan serta membangun keaktifan siswa. Dan keterbatasan 
kosata, guru memberikan kosakata baru, dan meminta siswa mengembangkannya 
dalam bentuk kalimat. Dari data temuan tersebut proses pengajaran cukup bagus, 
karena aktifitas membaca dapat diintegrasikan dengan kemampuan bahasa Inggris 
yang lain. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language is a system of arbitrary, vocal symbols which permits all 
people in a given culture, or other people who have learned the system of that 
culture, to communicate or to interact (Finocchiaro, 1974:3). From this 
explanation we can say that language is a tool of communication as it is the 
medium by which people express their ideas. Communication would also 
include understanding and conveying messages through the printed word 
where communities read and write.  
English is the most widely used language in politics, business, trade and 
the diplomatic circle. For example in ASEAN conference held in Bali in 1976 
and attended by Malaysia, Singapore, Thailand, the Philippines, and 
Indonesia; English is always used as the official language for communication. 
This is why English has accordingly been chosen as the first foreign language 
to be taught in our school (Ramelan, 1992:3). In English, four skills shall be 
mastered. They are listening, reading, writing and speaking. 
Writing and reading are aspects that need much improving because both 
are the primary skills in English. Reading is one of the language skills having 
an important role in learning process. It is vital mental capacity by which 
students understand and take part in the world around them. Reading is more 
than merely hearing words.  Myers (1992:43) state that while reading is not 
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only reading, but also including the added dimensions of understanding, 
paying over attention, analyzing, and evaluating the spoken messages, and 
possibly acting on the basis of what has been heard. Merit (2005:14) states 
that many people get stuck when they read. They make the same mistakes 
over and over. It almost happens to everyone include students and it causes 
students lack motivation to read. Ramelan (1992:4) suggests that an English 
teacher should not remain passive or give up all efforts to make improvement. 
Day and Bamford (1998:8) state that the purposes of reading are 
determined by the nature of the material and the interests of the students. 
Generally students who are 11-15 years old like reading adventure stories, 
tales of adult, hero tales, myths, and legends. Using alternative material is 
also a teaching tool that can enhance students reading experience. By reading 
to the text stimulus students will be able to catch the whole message of 
spoken narrative text better. By giving such materials hopefully the students 
will be motivated to read. If they practice a lot perhaps they will be able to 
comprehend other materials easily.  
Vygotsky (1998:39) adopted by Fauziati (2009:64) states that at Junior 
High School, graduates are supposed to be ready for handling the kinds of 
text they face at Junior High School levels that include: narrative, descriptive, 
recount, procedure, and report. Hence, the researcher focused on reading 
narrative text. Narrative text can be a fairy story, fable, romantic story, 
humorous story, ghost story, crime story, thriller, folk-tale, etc. Narrative 
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story has a purpose to tell story, it can be shown in written form, and also in 
audio visual media. 
The students should learn more about language especially English. Here, 
the process of teaching reading is very important, because how teacher 
delivers materials is the key of students’ achievement. Based on the syllabus 
in the second semester of English lesson, the genre of the text which should 
be taught to the students is narrative text.  
Finding the exact technique in teaching English for students is not easy. 
The teachers will find many difficulties and problems towards the teaching 
learning process. Some teachers believe that teaching English for beginners is 
not easy, because they must pay attention to some aspects related to the 
students’ life background (Fauziati, 2009:9). Therefore, an English teacher is 
required to use different techniques of teaching English including learning 
techniques which are informative and interesting so that students will learn 
English in the class joyfully. 
The main point of teaching process of reading is making the students 
really understand with what they read (Sweet, 2003). To reach this goal, the 
condition of the classroom should be effective to support teaching process. 
The teacher must be a good facilitator and make a good atmosphere of the 
classroom. They must arrange the classroom and make the students feel that 
English is fun and easy; even they have to help solving the problem faced by 
the students. The teachers should have a teaching set which includes 
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materials, methods, media, class management, and evaluation. Those are the 
requirements which teacher should build a good teaching in the classrooms. 
The objectives of teaching reading narrative text are to require the 
students identifying the text. The students should be able to find the general 
idea of the text, get the meaning of a word or text. The teacher must build the 
students’ interest and managing the class so that they can master the materials 
easier.  
In this research the researcher does his research in MTs Negeri 
Karanganyar. MTs Negeri Karanganyar is one of the favorite schools in 
Karanganyar which has excellent students with high capability in the 
academic or non academic side as its output. The researcher chooses MTs 
Negeri Karanganyar as the subject of the research because the teaching 
learning process is good. Beside that, the English teacher used the correct 
technique in teaching reading. So the students’ not only just memory the 
material but more understand in receiving the material. 
The researcher was interview Mrs.Widyaningsih, S.Pd as English teacher 
of eighth grade. She state that the first time she taught reading was not 
encouraging students to be active. During the lesson she reads the written text 
without knowing whether the students got the information or not. It make 
some students are in passive condition. It makes some students extremely 
bored with the condition of the class. 
Based on the explanations above, the researcher is interested in 
describing the process of teaching and learning reading especially in narrative 
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text material. How the teacher teaches reading narrative text, including the 
techniques used by the teacher and the interaction between the teacher and the 
students is. The result of the observation and the interview with the students 
and English teacher in pre-research showed that in teaching learning process, 
the eighth grade students of MTs Negeri Karanganyar had a good motivation 
in studying English. The researcher would like to conducts the research 
entitled “A Study on Teaching Reading Narrative Text at the Eighth Grade 
Students of MTs Negeri Karanganyar in Academic Year 2015/2016”. 
 
B. Problem identification 
There are some problems of students in learning reading in MTs Negeri 
karanganyar in the academic year of 2015/2016. The researcher found:  
1.   Students have difficulties in understanding the contents’ meaning of 
English text. They should have reading comprehension to build a good 
understanding. This is caused by students’ problems, especially in: 
understanding vocabularies, finding main ideas, finding detail 
information, translate the text.  
2.  The reading narrative material from the handbook is unfamiliar for 
students. It makes some students hard to understood the plot of the story. 
 
C. Problem Limitation 
In order to focus on the specific scope of the study, then the researcher 
gives boundary by making the inquiries about the object of the study that is 
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teaching reading narrative text on its teaching process for the second 
semester. The researcher observed about curriculum, syllabus, teacher’s 
lesson plan, method, media, class management, evaluation, and problem 
faced by the teacher. The emphasize of this research is on the problem faced 
during teaching and how the teacher tries to overcome this problems. The 
researcher chooses the narrative text as the object of the research because 
based on the syllabus; narrative text is one of the genres of text which should 
be mastered by the students of English lesson in the second semester. The 
researcher only focuses in reading session of teaching narrative text at the 
eighth grade students of MTs Negeri Karanganyar in the academic year of 
2015/2016.  
 
D. The Problem Statements 
Based on background of the study above, there are some problem 
statements as follows: 
1.   How is the teaching process of reading narrative text at the eighth grade 
students of MTs Negeri Karanganyar in the academic year of 2015/2016? 
2.   What problems are faced by the teacher during teaching reading narrative 
text in the eighth grade students of MTs Negeri Karanganyar in the 
academic year 2015/2016? 
3.   How does the teacher try to solve the problems faced during the teaching 
process of reading narrative text in the eighth grade students of MTs 
Negeri Karanganyar in the academic year 2015/2016? 
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E. Objective of the Study 
From the problem formulation above, the objective of the research as the 
following: 
1.   To describe the teaching process of reading narrative text at the eighth 
grade students of MTs Negeri Karanganyar in the academic year of 
2015/2016. 
2.   To describe the problems faced by the teacher during teaching reading 
narrative text in the eighth grade students of MTs Negeri Karanganyar in 
the academic year 2015/2016. 
3. To find the way of teacher solving the problems faced during teaching 
reading narrative text at the eighth grade students of MTs Negeri 
Karanganyar at the academic year 2015/2016. 
 
F. The Benefit of the Study 
The researcher hopes that this research has benefits in the English 
 teaching reading. There are two kinds of benefit in this research,  
1. Theoretical benefit 
a. The research can enrich references in English teaching learning 
process especially for teaching reading. 
b. The research can give contributions and inspirations to increase the 
quality of teaching learning English, especially in reading. 
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2. Practical benefit  
Practically, the research results are expected to provide functionality 
for the teachers, students other researcher, school and readers. 
a. For students  
This thesis is expected to make students more interest in 
learning reading narrative text and they will be easy to understand 
the materials and enjoy, comfort, and relax with teaching reading in 
narrative text. 
b. For teacher 
The significant for the teachers are the teachers can play up the 
interesting English language teaching learning activity that can 
motivate the students to be actively involved in the process of 
English learning. 
c. For the other researcher 
The research can motivate the other researcher to make other 
research. 
d. For the school 
The school can make a policy for the English teacher to teach their 
students, especially in narrative text. 
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G. Definition of the Key Terms 
The definition of key terms related to this research is teaching, reading, 
and narrative text. 
1.   Teaching 
Teaching is guiding and facilitating learning, enabling the learner to 
learn, setting the condition for learning (Brown, 1994:7).  
2.   Reading 
Reading is the process of looking at and understanding the meaning of 
written or printed words or symbols (Hornby, 1995:967). 
3.   Narrative Text  
Narrative text is a place of text which tells a story and, in doing so, 
entertains of informs the reader or listener (Anderson, 1997:9).  
 
10 
CHAPTER II 
THEORITICAL REVIEW 
 
A. General concept of Reading 
Dalmann (1964:17) states that reading is a complex process. It involves 
recalling, reasoning, evaluating, imagining, organizing, applying and problem 
solving. Good reading requires good thinking. In other word, reading is an 
activity involving the comprehension and interpretation of ideas symbolized 
by written or printed language.  
Catherine Wallace (1992:4) states that reading as interpreting means 
meeting to written texts as a piece of communication. It means that reading is 
an activity intending to focus on writer’s part and the readers have some 
purposes in attempting to understand.  
It can be concluded that reading is an activity involving the 
comprehension and interpretation of ideas which intending to focus to the 
writer’s part. The process of reading is able to attempt or understand the 
written or printed language.  
In reading there are some types of reading activity. Williams (1984:37) 
states that there are three types of reading activity namely pre-reading 
activities, while reading activity and Post reading activity.  
1. Pre-reading activities 
Some pre-reading activities simply consist of question to which the 
reader is required to find the answer from the text. Brown (2001:315) 
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states that before reading the text, the teachers spend some time to 
introduce the topic encouraging, skimming, scanning, predicting and 
activing schema. It can be concluded that the pre-reading phase tries to 
do are: 
a. To introduce the arouse interest in the topic. 
b. To motivate learners by giving a reason for reading. 
c. To provide some languages preparation for the text. 
2. While-reading activities 
This phase draws on the text, rather than the learner’s previous ideas 
to reading. The aims of this phase are: 
a. To help understanding of writer’s purpose. 
b. To help understanding the text structure. 
c. To clarify the content. 
3. Post-reading activities 
The aims of post reading work are: 
a. To consolidate or reflect upon what has been read. 
b. To relate the text to the learner’s own knowledge, interest or views. 
Reading is one of way to learn a new language, and it is improved 
through practice. In fact, in a great many classrooms in Indonesia the reading 
lesson is used as an opportunity to teach pronunciation, practice fluency, 
expressive speaking, and so on. Nuttal (1996:2) thinks that this makes an 
assumption that reading major is only learning how to read. So it could make 
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the students think that reading is a bored activity and it is so difficult to do. 
Merit (2005:37) states that there are some ways to make reading easier:  
1. Getting started. Before starting reading, we need to decide what we will 
read about. We can look from the title of what we are reading because the 
title tells us what we are reading about.  
2. Remember what you know. Remembering what we have already known 
about the topic of our reading will improve our reading skills. We could 
start by writing anything we know about the topic and listing the 
important words that we may find while we are reading.   
3. Pre-reading: sentences. A sentence tells us a complete thought because it 
is a group of words. A sentence can end with a full stop, a question mark, 
or an exclamation mark. Understanding sentences will improve our 
reading skills.  
4. Pre-reading: paragraphs. Reading is made of paragraphs. Paragraphs tell 
us a complete set of thought. Before reading, we should look again what 
we will be reading.  
5. Silent reading. It is time to read. In silent reading, we should try to read 
the first three paragraphs quickly and silently. If a word is hard, go on to 
the next word. We should re-read what we have just read slowly and 
silently.  
6. Reading out loud. In this kind of reading, we try to read the first 
paragraph out loud and read the paragraph slowly. If a word is hard, go 
on to the next word. When we have read the paragraph, ask ourselves, 
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“What is this paragraph about?” Then answer that question out loud. If it 
is hard to answer the question, look at the first and last sentences one 
more time.  
7. Reading hard words. If we understand what we are reading about, we can 
start to read hard words. Hard words are the words we skipped when 
reading out loud.  
8. Talk back to reading. Talking back will help us pick out parts of the 
reading that are important. It will help us to remember what we have 
read.  
9. Picture the reading: timeline. It is important to picture what we have read 
because it will help us understand the reading better.  
Grellet (1994:4) stated that the main ways of reading as follows: 
1. Skimming 
Skimming is quickly running once eyes across a whole text to get the 
gist of it. The purpose of skimming is simply to see what the text is 
about. The reader skims in order to satisfy a very general curiosity about 
the text.  
2. Scanning 
Scanning is reading quickly, going through a text to find a particular 
point of information. Adding by Williams (1996:100), stated that there 
are some steps in scanning: 
a. Determining the key words to search. 
b. Looking quickly through the text for those words. 
14 
 
c. When you find each word, read the sentence around it to see if they 
provide the information being sought. 
d. If the text provides the information being sought, don’t read further. 
If they do not provide the information being sought, continue the 
scanning.  
3. Extensive Reading 
Extensive reading is reading longer text, usually for someone’s own 
pleasure. This is a fluency activity, mainly involving global 
understanding.  
4. Intensive reading 
Intensive reading is reading shorter text, to extract the specific 
information. This is more accurate activity involving reading for detail. 
Kennedy (1981:199) states that there are three kinds of reading 
comprehension skill. They are literal comprehension, inferential 
comprehension, and evaluative comprehension. These three kinds of reading 
comprehension will be defined as follow: 
1. Literal Comprehension 
It means reading to understand, remember or recall the information 
explicitly, contained in a passage such as identifying explicitly stated 
main ideas, sequence, cause-effect relationship, and patterns. 
2. Inferential Comprehension 
It means reading in order to find information, which is not explicitly 
stated in the passage. The readers use his experience and intuition. This 
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activity includes inferring main ides, details, comparison, cause-effect 
relationship which is not explicitly stated, drawing conclusion, or 
generalization from a text, predicting outcome. 
3. Evaluative Comprehension 
It means reading in order to compare the information in passage with the 
reader’s own knowledge and values; for example, distinguishing between 
facts and opinions, reacting to a text’s content; characters, and use of 
language. 
From the theories above, it can be concluded that comprehending the text 
means: (1) gain the main ideas of the text, (2) find out the explicit and 
implicit detail information of the text, (3) identify the contextual reference 
from the text and (4) analyze the language used in the text. 
 
B. The Nature of Teaching 
1. Definition of Teaching 
Brown (1994:7) states that teaching is guiding and facilitating 
learning, enabling the learner to learn, setting the condition for learning. 
Teaching is a job of teacher. Sadirman (2012:47) state that teaching is 
activity transfer knowledge to the learners with delivering materials to 
the students to make the transfer happen. 
Nasution in Susanto (2013:23) states that teaching is a complex 
activity done by the teachers in organizing or arranging the environment 
as well as possible and relate it to child so learning process occurs. It 
16 
 
means that teaching is a process of guiding the students to learn and 
something is developed as their knowledge. 
Burton in Suyono and Hariyanto (2012:16) states that teaching is an 
effort to give stimulus, guidance, direction, and encouragement for the 
students in order to create teaching learning process. There are some key 
words based on the previous statement. There are stimulus, guidance, 
direction and encouragement. The first key word means that stimulation 
is an effort done by the teacher to stimulate or motivate the learners to 
learn something new. Second is guidance means that the teacher should 
be able to be a good guider in teaching to make the learners developing 
skill, attitude, knowledge, ability easily. Third is direction means 
teaching is an activity with purpose, which direct into established 
behavior. Fourth, encouragement of learning means that helping the 
learners in various measures which appropriate with the direction given 
by the teacher. As a teacher, he guides his students and sets a conducive 
situation to enable the students learn effectively.  
On teaching process, the teachers should have some sets of teaching. 
Nazarudin (2007:113) explained that Teaching-Learning equipment is a 
preparation which is done by a teacher in order to make Teaching-
Learning run well and systematically. 
Suhadi (2007:2) stated that Teaching Learning Equipment is several 
sources, medias, tools, instructions and rules which will be used to guide 
Teaching Learning activities. It can be concluded that on teaching is a 
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process of facilitating and guiding learners to learn or develop something 
such as ideas, beliefs or the others as their knowledges. In teaching 
process teacher should prepare the sources, media, tools, lesson plan to 
make learning process run well and systematically done by the teacher. 
2. Teaching English 
Teaching English around the world as an international language has 
many kinds of levels. There are beginner, intermediate and advance. 
Every level has different level approach, method and goal.  
In Indonesia, English is taught in every grade of school, start from 
elementary until university level. Moreover, recently in pre-elementary 
or kindergarten has English subject too. In pre-elementary English still 
becomes an additional subject (Indonesian: Muatan Lokal). In the higher 
grade of school, English has become an important subject. It is included 
in the National Examination.  
Teaching English has been created which is suitable for Indonesian. 
English in the Kindergarten for example is taught as fun as possible by 
using many kinds of toys and games. In Elementary school, students also 
train to be able to introduce with English. English is taught in certain 
theme based on the culture of the students. In the upper levels, Junior and 
Senior high school in Indonesia English is taught based on the Genre. 
Sometimes in vocational school, English is taught based on specific 
purpose. Those are few things about Teaching English in Indonesia for 
each level. 
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Besides, in teaching process, there are some components to support 
teaching learning process runs well and effective. Those components are 
related each other, the teaching process will be interrupted if there is a 
missing component. Giono (1997:20) mentions that the components of 
teaching and learning process into seven components: they are student, 
teacher, goal, material, method, media, and evaluation.  
a. Students 
The student is the seeker, the receiver, and the saver of the 
subject materials needed to achieve the goal. On teaching and 
learning process, the students are the one who seeks the knowledge 
which delivered by the teacher.  
b. Teacher 
Teacher is a manager of teaching learning activities and the 
teaching arranger. He also has a big contribution to make the 
teaching learning runs effectively.  
c. Curriculum 
Richards (1985:98) defines that curriculum is an educational 
program which states; the purpose of program, teaching procedures 
in learning experiences to achieve the goals, and some means 
assessing to know whether or not the purpose has been achieved. It is 
in line with Yalden (1985:18) stated that the curriculum includes the 
goals, objectives, content, process, resources and means of 
evaluation of learning experiences planned for students both in and 
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out of the school and community through classroom instruction and 
related programs. So the point of curriculum is a planning arranged 
to get the success in teaching learning process that is instructed by 
the university or school. 
Rusman (2012:3) states that curriculum is a set of planning and 
rules relate to the purpose of teaching learning, content, media, tools, 
and methods used as the facilitator to reach the aims of the 
education. Alexander and Lewis (in Rusman, 2012:3) states that the 
school efforts to enable influencing the students learning either in 
class or out class. 
 It can be concluded that curriculum is a set of planning or rules 
as the school efforts to enable the students reach their goals which 
consisting of content, media, tools and method as the facilitator to 
reach the education goals. 
Syllabus is used to mention development product of Curriculum 
as an explanation of Competency Standard, Basic Competency, 
materials. Syllabus is a Learning Planning in a certain subject which 
consists of Competency Standard, Basic Competency, Learning 
Materials, and Indicators of certain Competency, Evaluation, Time 
Allocation, and Learning Sources. 
McKeachie (1994:12) states that syllabus typically contains such 
a plan of assigned readings and activities scheduled on dates 
correlated with lecture topics. It means that Syllabus is basic 
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equipment contains a planning of teaching such as topic and sources 
as the content of the teaching learning process. Syllabus will help 
teacher in creating the lesson plan in teaching.  
Lesson plan is as the result of gaining the syllabus. 
Permendikbud No. 81A year 2013 stated that lesson plan is a 
teachers’ plan which specifically developed from a certain theme or 
materials to guide the teaching learning process related to the 
syllabus. 
d. Goal 
Goal is a statement about the intended changes which could be 
achieved after following certain teaching and learning process. These 
changes involve affective, cognitive, and psychomotor areas. The 
goal of the teaching and learning process should be realistic and 
suited with the needs of the students. 
e. Material 
Material is the amount of information about facts, principles, 
and concepts which are needed to achieve the goal. The material 
used in the process of teaching should be suited with the subject 
being learned and also the students’ knowledge. Material has an 
important role in teaching learning process. The teacher has 
responsibility to choose materials.  
Richards (2001:263) state that good materials have some 
characteristics, those are:  
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“arouse the learners’ interest, remind them of earlier 
learning, tell them what they will be learning next, explain new 
learning content to them, relate these ideas to learners’ previous 
learning, get learners to think about new content, help them get 
feedback on their learning, encourage them to practice, make 
sure they know what are supposed to be doing, enable them to 
check their progress, help them to do better”. 
 
f. Method 
Method is the way in giving the chance to the students to get the 
information, which is needed to achieve the goal. Anthony (1963:95) 
in Fauziati (2009:15) defines method as “an overall plan for the 
orderly presentation of language material, no part of which is based 
upon the selected approach”. A good teacher uses a various method 
in order to avoid students’ boredom. 
g. Media 
Media is a device use for conveying the information to the 
students so that they can achieve the goal easily. Oemar Hamalik (in 
Asnawir and Basyirudin, 2002:28) state that there are four 
classifications of teaching media: 
1) Visual media, such as filmstrip, transparency, micro projection, 
bulletin board, pictures, illustration, chart, graphic, poster, map, 
and globe. 
2) Audited media, such as phonograph record, electric transcript, 
radio, recorder of tape recorder. 
3) Audio visual media, such as film, TV, and three dimensions 
things. 
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4) Dramatization, role play, socio drama, etc 
Those media can be used in teaching be based on the materials, 
students' level and interest. By using media, it is expected that the 
students will be more interested in the subject they learn. 
h. Evaluation 
Evaluation is a certain way used for evaluating the process and 
its result. It is given to all of the teaching and learning components 
and it also gives feedback to the teaching and learning components. 
The previous explanation defines that there are many 
components in teaching learning process to reach the goal of 
education. The components are related to each other, if one 
component is missing, so the teaching learning process cannot run 
well and uneffectively. 
3. Teaching Reading  
Goodman (1976:31) stated that teaching reading is the combination 
of words, recognition, intellect and emotion interrelated with prior 
knowledge to understand the communicated. Adding by Brown (1994:7) 
stated that teaching is guiding and facilitating learning, enabling the 
learner to learn, setting the condition for learning. It means that teaching 
is a process of guiding the students to learn and develop their knowledge. 
Furthermore, teaching reading is a guideline for the teacher to help the 
students in comprehending the text easily. The teacher should understand 
some principles of teaching reading to help teaching the students in 
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reading text. Harmer (1998:70) suggests six principles in teaching 
reading. They are: 
a. Reading is not a passive skill. 
The students should be active in reading. They have to guess 
what the word means, see the picture and understand the arguments. 
Then work out in order that they do not forget it quickly.  
b. The students need to be engaged with what they are reading. 
The students who are not engaged with the reading text and not 
actively interested in what they are doing will not get benefit from it. 
Hence, the teacher should select an interesting topic. 
c. The students should be encouraged to respond to the context of 
reading text, not just to the language. 
The students do not only study the number of paragraph but also 
the meaning and the message of the text when studying reading 
texts. The teacher should give the students a chance to respond the 
message of the text. 
d. Prediction is a major factor in reading. 
In reading texts, the students often look at hints, such as the 
content or book cover, photographs, and headline. These hints are 
useful for the students to predict what they are going to read. The 
teacher should give the students “hints” so that they can predict what 
is coming and build the students’ interest in reading. 
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e. Match the task to the topic. 
The teacher should choose the good reading tasks for students, 
in other words, the teacher should provide the suitable questions for 
the students, the right kind of questions, engaging and useful 
puzzles, etc. 
f. Good teachers exploit reading texts to fun 
Good teachers integrate the reading texts into interesting class 
sequences, using the topic for discussion, and further tasks, using the 
language for study activities.  
Besides, Kennedy (1981:107-198) also mentions that the principle of 
teaching reading comprehension such as: 
a. Encouraging the use of oral language 
The activity that increases facility in speaking and 
understanding spoken language will aid in developing a background 
for comprehension, and there should be enough time for class 
discussion, conversation, and oral reporting. 
b. Stressing vocabulary development 
It is the best way to increase the comprehension of reading 
because meager sight vocabulary and recognition vocabularies make 
comprehension difficult. A sight vocabulary extensive enough to 
include 90 percent of the words contained in reading matter usually 
is required for adequate understanding. 
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c. Providing background experiences 
A wide variety of educational experiences increases the 
students’ background of knowledge and understanding, thus 
facilities their application of comprehending skills. 
d. Developing skill in using study aids  
The students must be taught how to use the study aids in printed 
aids, audio aids, and audio visual aids. 
e. Motivating students 
The students must have an interesting in reading if they want to 
increase comprehension. Each class period can provide opportunities 
for enlisting their interest in materials and exercises being used, 
planning objectives to be attained, and doing independent reading. If 
a pupil can convinced of personal need to read, instruction will be 
much less difficult.  
f. Providing practice in reading easy material 
Nothing will facilitate the development of comprehension more 
than relevant practice. Systematic exercises should involve reading 
materials that are within the experience and achievement range of 
reader. Suitable materials not only keep the taught process intact,  
but also develop increased speed of recognition, which goes hand 
and in hand with comprehension. 
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g. Encouraging purposeful reading 
A major reason young reader fail to comprehend is that they do 
not have specific purpose in mind when they scan or read material. 
Unless they have a reason for reading, they have no incentive to 
remember the content.  
It can be concluded that the principles of teaching reading is to 
motivate the students’ interest in reading and the teacher should be able 
to facilitate the students by using and selecting media or aids such as 
providing interesting texts or stories. The teacher should be able to make 
the students active in class, because reading is not a passive skill. 
Teacher should encourage the purposeful reading by stressing the 
vocabulary and help to understand the meaning of the paragraph or text 
or even providing practice in reading essay materials to prevent from fail 
in reading.  
The National Capital Language Resource Center, Heidi Bymes 
(2010: 34) state that technique of teaching reading comprehension is: 
a. Read and Look up (silent reading)  
Which this technique, a student reads a phrase or sentence 
silently as many times as necessary, then looks up (away from the 
text) and tells you what the phrase or sentence says. This encourages 
students to read for ideas, rather than for word recognition. 
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b. Reading Aloud 
Reading aloud has two ways, the first is reading aloud to your 
students as they follow along silently and the second following along 
as you read will help students move from word-by-word reading to 
reading in phrases, and thought units, as they do in their first 
language. 
Based on the definition of technique of teaching reading 
comprehension above (1) Read and Look up (silent reading) is a student 
reads a phrase or sentence silently as many times as necessary, then look 
up (away from the text) and tells you what the phrase or sentence says, 
and (2) Reading Aloud is the first is reading aloud to your students as 
they follow along silently and the second following alone as you read 
will help students move from word-by-word reading to reading in 
phrases and thought units, as they do in their first language. 
The teacher should be able to guide the students in reading. Burn 
(1984:203-204) stated that there are seven types major that have been 
found to be useful in guiding reading, namely: 
a. Main idea question 
Students are asked to identify the central theme of selection. 
b. Detail question  
Students are asked for bits of information conveyed by materials.  
c. Vocabulary question 
Students are asked to the meaning of words used in the selection. 
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d. Sequence question 
Students are asked about events in their order of occurrence. 
e. Inference question 
Students are asked for word which is implied but not directly stated 
in the materials.  
f. Evaluating question 
Students are asked for judgments about the materials.  
g. Creative response question 
Students are asked to do beyond the materials and create new ideas 
based on the ideas they have read. 
The important of teaching reading is concerned in how the teacher 
delivers the material, the material itself, media that is used, students’ 
ability interest and how to encourage the students the teacher usually use 
textbook in teaching reading. Textbook is standard book used by the 
teacher in teaching process. By using textbook, the reading process is 
flexible. It means that reading can be slowly accompanied by extensive 
note taking and can be rapidly by skimming. However textbook also has 
several limitations. Although well-written book can engage and hold 
students interest, it is not inherently interactive. Sometimes, students feel 
bored when they read the textbook because there is so variation in the 
text. The teacher has to solve the problem of teaching reading by using 
textbook by choosing an appropriate media. They have to use the best 
strategies so that students can learn easily. Besides, the teacher also 
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concerns about the genre of written text that will be read by students. The 
teacher should choose the suitable genre for the students.  
 
C. The Nature of Genre 
Genre is type of the text. This part discuss about the definition of genre 
and the kinds of genre as follows: 
1. The Definition of Genre 
Pardiyono (2007:2) states that genre is the text type that functions as 
frame reference that a text can construct effectively, effective purpose 
and construction of text element also diction.  
Hartono (2005:4) states that genre is used to refer to particular text 
types not to traditional varieties of literature. It means that genre is a type 
or kinds of text, defined in terms of its social purposes, also the level of 
context dealing with social purpose. 
Genre is a text type that has function, stage, goal and social process. 
So every genre has different purpose, generic structure and language 
features.  
2. The Kinds of Genre 
Pardiyono (2007:2) classifies the text into eleven types, they are: 
descriptive, recount, narrative, discussion, exposition, news item, report, 
anecdote, and review. It can be explained as below: 
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a. Descriptive  
It is a type of text, which has specific function to give description 
about object or thing or people. 
b. Recount 
It is a type of text, which has specific function to inform about the 
past activity. 
c. Narrative 
It is a type of text to retell activity or past event for narrating 
problematic and resolution to amuse or entertain and often intended 
to give morality to the reader.  
d. Discussion  
It is kind of text to package information in the general ideas or 
options about the phenomenon that occurs in the community from 
the two point of view.   
e. Exposition 
It is kind of text to argue that something is the case (analytical 
exposition) and something should be or no (hortatory exposition). 
f. News item 
It informs the readers, listeners or viewers about newsworthy event.  
g. Report 
It is type of text to give information natural or non natural 
phenomenon or things in the world to add knowledge to the reader. 
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h. Anecdote 
The text uses for sharing with other an account of unusual or 
amusing event.  
i. Review 
It is kind of text to evaluate the quality of books and other works of 
art.  
Furthermore, the syllabus of eighth grade of Mts Negeri Karanganyar, 
genres of the text which are taught namely: Exposition, Narrative, and Poem. 
Hence, the researcher only focuses on narrative text. 
  
D. The Nature of Narrative Text 
Narrative is one of the genre text forms. It is the material which has been 
used by teachers in teaching English reading text. Therefore the researcher 
discusses some points which relates to narrative among other; the definition, 
the social function, generic structure and language features of narrative text.   
Anderson (1997:9) state that a narrative is a place of text which tells a 
story and, in doing so, entertains of informs the reader or listener. 
Furthermore, Pardiyono (2007:93) states that narrative is a genre of the text 
for narrating problematic past events in order to amuse or entertain. 
Djuharie (2007:41) states that narrative text is a text that tells about 
stories. Furthermore, Celce and Murcia (2000:151) state that narrative text is 
structured round the chronological development of events and is centered on 
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person or hero. Consequently, a narrative is usually personalized or 
individualized tells about the events related to the person or person involved.  
Kane Thomas (2000:356) states that narrative is a meaningful sequence 
of events told in words. It is sequential in that the events are ordered, not 
merely random. Sequence always involves an arrangement in time (and 
usually arrangements as well). A straightforward movement from the first 
event to the last constitutes the simplest chronology. However, chronology is 
sometimes complicated by presenting the events in another order: for 
example, a story may open with the final episode and then flash back to all 
that preceded it.  
Based on the definition above, it can be concluded that narrative text is a 
meaningful sequence of events. The story tells us about events or something 
interesting in the past that has purpose to amuse or entertain the reader.  
Narrative text has social function, generic structure and language 
features, and the explanation about them as follows: 
1. The Social Function of Narrative Text 
Pardiyono (2007:93) state that narrative has function to amuse and 
give the good lesson for the readers. On the other hands, Suprapto and 
Darwis (2006:38) state that narrative deal with problematic events which 
lead to crisis of turning point of some kind, which in turn finds resolution 
and entertain listeners or readers with true experience or imaginary one. 
Based on the explanation above, it means that the social functions of 
narrative text are to amuse and entertain the readers about a story.  
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2. The generic Structure of Narrative Text 
Anderson (1997:8) states that the steps for conducting a narrative 
text are orientation, complication, sequence of events, resolution and 
coda. Derewianka (1990:32) states that the steps of conducting narrative 
are orientation, complication and resolution. Peter Knapp (2005: 239) 
states that the generic structure of narrative are orientation, complication 
and resolution.  
It can be concluded that narrative text is one of the genre text which 
constructed by developing the generic structure of narrative text are 
orientation, complication, sequence of events, resolution and coda.  
a. Orientation 
In which the narrator tells the audiences or the readers about 
who in the story are, when the action is taking place, what the story 
tells about and where the action is happening. (Can be paragraph, 
picture or opening chapter). 
b. Complication  
Sets off a chain of events that influences what will happen in the 
story. 
c. Sequence of Events 
It tells about which the characters react to the complication. 
d. Resolution  
In which the characters finally sort out the complication.  
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e. Coda  
A coda is optional step in constructing a narrative text. It 
provides a comment or moral value based on what has been learned 
from the story.  
Hence, the generic structures of narrative text are: orientation, 
complication, sequence of events, resolution and coda.  
3. Language Features of Narrative text 
Anderson (1997:9) states that the language features usually found in 
narrative text are specific characters, temporal conjunction which connect 
to tell when they occur, past tense to show the actions are occurred in the 
past time and descriptive words to portray the characters and setting.  
 
E. Teaching Reading Narrative Text 
Teaching reading narrative text is a process of learning in reading skill to 
understand about narrative text. Reading is also something important for the 
students because the success of their study depends on the greater part of their 
ability to read. If their skill is poor they fail in their study and they will have 
difficulty getting best score and less understanding about what they read.  
Pardiyono (2007:93) states that narrative is a genre of the text for 
narrating problematic past events in order to amuse or entertain. The generic 
structure of narrative text consists of orientation, complication, sequence of 
events, resolution and coda. On the other hands, Suprapto and Darwis 
(2006:38) state that narrative deal with problematic events which lead to 
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crisis of turning point of some kinds, which in turn finds resolution and 
entertain listeners or readers with true experience or imaginary one. It means 
that narrative text has social function to entertain or amuse the listeners or 
readers. In reading skill, the students are able to read and understand what 
they read. If the students want more understand, they have to read again. 
After students read and understand the text, they have to answer the question 
related to the text.  
Reading skill becomes important in the education field because the 
students need to be exercised and trained in order to have well at reading 
skill.  Besides, narrative text is one of the genres in teaching English about 
the past story relate to the social function to entertain or amuse by the 
complication, sequences of events and ended by resolution of the problems. 
Therefore, reading narrative text is important to know the meaning of the 
story to get the moral value or coda from the story. The moral values will 
explicitly or implicitly tell in the story.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this research, the researcher used a descriptive qualitative research 
which employs descriptive method. Bodgan and Taylor in Moloeng (2007:3) 
state that qualitative methodology refers to the research procedure which 
brings about descriptive data in the form of written or spoken words and 
behavior available to be examined. Qualitative research is as a research which 
investigates the quality of relationship, activities, situations or materials in 
particular activity or situation. 
Hadi (1993:14) describes that there are many procedures in employing 
qualitative descriptive method. The researcher collects the data, then 
classifies them, and finally draws conclusion the data.  
In this research, the researcher would use same procedures, collecting the 
data about address terms, and then classifies them. Finally the researcher 
draws the conclusion. But in qualitative method, the researcher only describes 
the object and drawing the conclusion for the groups which analyzed. In 
addition, this research is meant to describe teaching process of reading 
narrative text at the eighth grade students of MTs Negeri Karanganyar. In this 
case, the type of this research used is descriptive qualitative. The purpose is to 
describe the facts and phenomena accurately. 
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B. The Research Setting 
The research was conducted at MTs Negeri Karanganyar. MTs Negeri 
Karanganyar is located in Jl. RW Monginsidi, Karanganyar, Central Java. 
This school is one of the favorite schools among the other school. There are 
10 classes for each grade. On the average, every class consists of 36 students. 
There are 6 English teachers in MTs Negeri Karanganyar but the teachers 
who teach the eighth grade students just 3 teachers. Besides, the bell used to 
show the changing teaching learning process using orally bilingual bell, there 
were English and Indonesia. All classes in this school were regular classes. 
The object of this research was the eighth grade class in academic year 
2015/2016. 
No Activates 
2015 2016 
April May-Oct Nov-Des Jan-Feb March-Oct 
1 Observation  x x x                 
2 
Writing the 
proposal 
  x x                 
3 
Revising the 
proposal  
   x x x x x            
4 
Seminar on the 
proposal  
        x           
5 
Conducting the 
research  
         x x x x x x     
6 
Analyzing the 
data  
               x x x x 
 
Tabel 3.1: Matrix of The Schedule of The Research 
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C. The Subject of the Study 
In this research, the subjects were the English teacher at the eighth grade 
of MTs Negeri Karanganyar. The researcher took all students of VIII B 
consisting of 36 Students, 19 girls and 17 boys. The students in this class 
were the best students among others. It was stated based on the teacher’s 
opinion that VIII B students were active and more creative. The researcher 
chose this class because this class was the best class among others.  
Based on the reasons above, the researcher wanted to know how the 
teaching reading narrative text process of VIII B class. The students and the 
teacher were the subject of the research. The emphasize of this research 
described the teaching process done by the English teacher in VIII B class. 
 
D. The Technique of Collecting the Data 
Sugiono (2011) states that qualitative data tend to gathered from 
interviews, observations, and artifacts. The techniques of data collection 
which used in this research were in the form of observation, interview, and 
documents analysis.  
1. Observation 
Observation of the participants in the context of natural setting is 
the classic form in the field research. Observation is used to describe 
the natural setting, activities, people and meaning of what is observed 
from the perspective of the participants. The observation is carried out 
on the instructional process and several activities occurring outside the 
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classroom related to the teaching supervision and its effect on the 
quality of English teaching process. The researcher did this in order to 
get the real description of the process on teaching reading narrative. In 
the observation, the researcher took a seat at the corner and paid 
attention to the teaching process. In this research, the researcher did 
not manipulate the setting and took place as the passive participant. 
The researcher made the data in form of field notes which describing 
detailed descriptions based on the observation. From the observation, 
the researcher found out how is the teaching process in reading 
narrative text, the method and the technique were used and the roles of 
teacher.  
2. Interview 
The other technique used by researcher to collect the data is 
interview. Lexy J Moleong (2002: 135) states that interview is a 
conversation which their certain purposes, which is done by the side 
as the interviewer and interviewee. The researcher uses interview to 
complete the data gained trough observation and documentation. 
In this study, the researcher interview with English teacher of 
eighth grade VIII B class of MTs N Karanganyar and some students in 
eighth grade students VIII B .The researcher prepared some questions 
in order to get the information related to the research problem.  
There were some steps to do the interview. They are as follows: 
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a. The researcher prepared some questions for the teacher and 
student. 
b. The researcher gave some questions to the teacher and students. 
c. The researcher noted the teacher’s and students’ answers.  
3. Documents Analysis 
Moleong (2007:39) states that the written documents are source 
of research which often have important role in qualitative research. 
Thus, the documents used in the research because it has many 
advantages. The document is stable, rich and supported. It functions as 
evidence for testing and it has natural characteristic. So that it is 
appropriate to qualitative research. 
Documents analysis is carried out to select the documents related 
to the teaching process. The researcher had collected data from school, 
such as syllabus, lesson plan, and teaching materials. 
 
E. The Technique of Analyzing Data 
Techniques of analysis data used descriptive qualitative method. The 
researcher used an interactive model of analysis involving collecting the data, 
reducing the data, and presenting the data and also drawing conclusion (Miles 
& Huberman in Sutopo, 2002:95). These steps must be taken systematically. 
It means that reducing the data scientifically and logically so that every event 
occurring in the research is clear. Scientific means that the researcher must be 
able to process the facts in systematical and methodical way. Logical means 
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the researcher has to think sensibility and come to rational rather than 
emotional conclusion. In the end of collecting the data, the researcher tries to 
verify the data based on the data reduction and presentation. 
1. Reducing the Data 
In order to answer the research questions, data from the classroom 
observation, interview, and documents analysis were analyzed and 
reduced. In this research, the researcher did not use all of obtained data. 
In reducing the data, the researcher would focus, select, simplify and 
abstract the data. The data reduction was carried out during the research 
activities. 
2. Presenting  the Data 
In this step, all of the reduced data were presented in the form of 
description or narration. As the second steps in analyzing the data, this 
technique was used in arranging the information, description, or narration 
to draw the conclusion. The description of the data is presented in logic 
and systematic order, which can show the strength of the presenting data. 
3. Drawing Conclusion 
The last step in analyzing the data was drawing conclusion. In 
drawing the conclusion, the researcher would tend to formulate the data 
and his interpretation. The researcher was not only supposed to write up 
what he seen on the field, but also his interpretation of the observation. 
When the researcher has collected all the data, he made a conclusion 
based on the reaseacher seen on the field and the data was reduced and 
42 
 
presented. However, if the conclusion was not inadequate, the researcher 
should move back to collect the data again until the desired result are 
achieved. 
 
 
 
 
 
  Diagram 3.1. Interactive Model of Analysis 
 
F. Trustworthiness 
The aim of trustworthiness in qualitative research is to support the 
arguments that the inquiry’s findings are “worth paying attention to” (Lincoln 
and Guba, 1985). In analyzing the data, the researcher also needed to analyze 
the validity of data source to get valid data. To show the trustworthiness of 
the data, the researcher used the triangulation technique. Triangulation 
technique is the technique of examining the trustworthiness of the data which 
using the things outside the data in order to examine the data and to be 
comparer of the data (Moleong, 2002:178).  
The triangulation used is the triangulation of source. In academic 
research, the concept of triangulation is broadly defined as the combination of 
methodologies in the study of same phenomenon (Denzin 1974, in Patton 
Collecting the 
Data 
Presenting the Data Reducting of the Data 
Drawing Conclusion 
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1987). Triangulation has been adapted to qualitative research and to case 
study research where the most common form is methodological triangulation.  
In this research, the researcher mainly employed data triangulation. That 
is gathering various data source to attempt data validity, consisting of 
information which can answer the research problems from some informants, 
conditions, activities seen from the observation, and content analysis on 
purposeful document. The researcher compared the data found during the 
observations and the data found from interviews. After observing the process 
of the teaching process, the researcher did crosschecking by comparing them 
to the data of interviews.  
The pattern of analysis and triangulation is presented through the diagram 
below, 
 
 
 
 
 
 
 
 
 
 
Diagram 3.2. Trustworthiness of the Data 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Finding 
The research finding consists of the description of the data found in 
research field including 3 parts. The first is the description of the teaching 
process in reading narrative text. The second part is the problem faced by 
teacher in the teaching activities. And the last part is the solution in solving 
the problem in the teaching reading narrative text in MTs Negeri 
Karanganyar. 
1. The Discription of Teaching Process in Reading Narrative text 
In the research field, the researcher got the data about the 
implementation of reading narrative text in teaching activities in the eighth 
grade students of MTs Negeri Karanganyar especially in VIII-B. The 
researcher collects the data by observation, interview, and document. The 
detail of classroom observations and interview are stated on the field note 
of the research in appendices 1 while the document is stated in the lesson 
plan document. The researcher takes all of the data of the study relating the 
reading narrative text teaching process technique in the eighth grade 
students of MTs Negeri Karanganyar especially in VIII-B. 
The teaching activities are discribed into several points, such as: (1) 
the teaching objective, (2) the process of teaching, (3) teaching technique, 
45 
 
(4) the syllabus and lesson plan, (5) the material used, (6) the media used, 
(7) evaluation, (8) the teacher‟s role, (9) the learner‟s role. 
a. The Teaching Objectives 
 From the observation of teaching process in class VIII-B, the 
researcher knew the objectives of the teaching reading comprehension 
of narrative text. Based on the data interview with Widyaningsih, S.Pd; 
the English teacher stated that there are general and specific objective 
of teaching. The general objective is to develop the mentality of the 
student.  
The specific objective is as motivator to the students‟ interested in 
learning English especially in reading narrative text as early as possible 
and the students are expected to have a good knowledge about reading 
narrative text (vocabulary, pronunciation, and grammar). In Junior High 
School, Widyaningsih, S.Pd said that the teacher should emphasize on 
teaching reading narrative text to increase their knowledge about 
vocabulary. In the teaching and learning reading comprehension, the 
teacher emphasizes vocabulary, pronunciation, and grammar, because it 
is teacher‟s way to give the students to comprehending the message 
because in Junior High School, the students should be able to read the 
text.  
Based on the teaching guideline of KTSP curriculum, the general 
objective of language teaching at Junior High School is to develop the 
four language skills, the four English skills are reading, listening, 
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speaking, and writing, including two other components: vocabulary and 
grammar. The specific objective of the language teaching process in 
MTs Negeri Karanganyar is to make the students active in the English 
oral and written. 
Although the government has enforced the new curriculum, but 
MTs Negeri Karaganyar have not implemented it yet. They still look 
for the appropriate time for implementing curriculum based 
competence. 
b. Teaching Process of Reading Narrative Text 
In this part the researcher discussed the model of teaching-learning 
activities which consist of the description of the teaching procedure. 
1) The procedure of teaching-learning activities 
Based on the observation and the data found from the lesson 
plan, the procedure of teaching-learning activities in English subject 
of the eighth grade students in MTs Negeri Karanganyar is devided 
into three steps; opening, main activities, and closing. 
First is opening, the teacher opened the meeting by saying 
basmallah together. It is one of the religious aspects in the character 
of education. All of the students Mts Negeri Karanganyar are 
Muslim. Saying basmallah is wished all of the activities would be 
easy by the grace of God. 
After opening, the teacher checked the students‟ list attendance 
and asked about the activity of previous meeting. She asked like, “Is 
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there any homework or assignment? What‟s the material we 
discussed last week?” By asking those questions, the students would 
remember and review the previous lesson that had been learned 
because the materials always had the relationship with the other 
materials. 
In checking attendance, the teacher did not check name by 
name. It would needed much time, because there are 36 students in 
the class. She just asked as, “Anyone is absent today? Who is 
he/she?” Based on the document of list attendance, most of students 
in the eighth grade always attended the meeting diligently. Almost 
all of them were not absent without any reason, except sick or any 
agenda that were explained on the permission letter.  
In the beginning of the lesson, the teacher usually gave warming 
up to the students. It is also the way of the teacher in giving 
motivation to the students. The warming up can be like giving 
questions related to the topic of study that will be discussed. Usually, 
the teacher used power point to build the students‟ concentration. 
During the teaching activities, the teacher and the students used 
English and Indonesian language in their communication. It is one of 
the teacher rules that have been agreed by the students since the first 
time they met on the first meeting. 
In the main activities, the teacher showed the paragraph deal 
with the theme of the meeting. Then, the teacher explained the topic 
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of the material directly. After that, she gave exercise to the students. 
Sometimes the teacher divided the students into some groups‟ 
discussion. Then, the last activity is closing. Before she closed the 
meeting, the teacher reviewed, concluded, and gave an exercise 
based on the material that was discussed in teaching activities as 
homework. 
In teaching grammar, the teacher showed the models of 
sentences which almost same, but different examples. The sentences 
were showed on power point view with such modification in every 
step arranged in sentences. In this activity the students got chances to 
pay attention, build understanding, discuss with group, and guess the 
paragraph. Then, together with the teacher they made conclution 
about the content of the paragraph. 
In teaching Vocabularies, the teacher gave tips to memorize the 
vocabulary. Like the students explained in interview.  
“Bu guru selalu mengingatkan kita untuk membawa kamus di 
setiap pelajaran, jadi jika kita tidak tahu arti kosakata kita bisa 
buka kamus mas, jika masih kesulitan bu guru membantu kita 
dengan memberikan tips, misalnya kita disuruh mencari 
kosakata baru kemudian di suruh mencari di kamus, setelah itu 
di tulis di kertas dan di tempel di meja belajar. Jadi kita bisa 
melihat setiap waktu ketika belajar” (interview with studens) 
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Based on data of interview, most of the students said that the 
teaching-learning activities in English subject are good and 
enjoyable. The detail of interview is stated on the interview 
appendices. 
2) Teaching Reading Comprehension of Narrative Text 
Before teaching reading, the teacher designed the lesson plan 
that consisted of Standard Competence, Basic Competence, Learning 
Materials, indicator, and the process teaching learning. The eighth 
year of this school has 4 x 40 minutes schedules in English subject in 
a week. 
Standard Competence is to understand text functional and 
simple short essay Narrative text related to environment. Basic 
Competence is reading a loudly to have a meaning of the functional 
text and formed essay narrative and simple with pronunciation, 
stressing and intonation related to environment arround. Indicator is 
reading aloudly with intonation and right pronunciation and looking 
for difficulties of vocabulary.  
Based on the observation and the data found from lesson plan, 
there are three activities to teach reading narrative, such as: the 
opening, main activity, and closing. The first step is opening. The 
opening was the activity in which the teacher has come to the class 
first. In this activity the teacher opened the lesson by greeting the 
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students, led the students to pray together, checking the student‟s 
attendance and preparing the lesson. 
 Teacher : Assalamua’laikum Wr. Wb. 
 Students  : Wa’alaikumsalam Wr. Wb. 
 Teacher : Good morning students! 
 Students  : Good morning Miss 
 Teacher  : How are you? 
 Students  : Fine and you? 
 Teacher  :I am fine too, before we start our lesson, 
 Teacher : Who is absent today? 
 Students : No body is absent 
 
The second step is main activity or explanation. Based on the 
observation on reading narrative text; the teacher Widyaningsih, 
S.Pd made a teacher role to begin the teaching in the class. The 
teaching process of reading narrative at the VIII-B grade students in 
MTs Negeri Karanganyar is explained as above: 
a) Pre-Reading Activity 
Pre-reading activity lasted for five minutes. The teacher 
asked the students about the topic. She asked some questions 
related to the topic and let the students to respond. 
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b) While-Reading Activity 
While-Reading Activity took for fifty minutes. The teacher 
asked the students to open the guide book and to read every 
sentence in the passage. Then, they asked to looking for difficult 
vocabularies to comprehend, if the students had a problem in 
vocabularies, the teacher gave the meaning of it. After that, the 
teacher read the text and the students listened to her. If the 
students had comprehended about the text, the teacher asked the 
students to read one by one and then corrected the students‟ 
pronunciation and grammar. The message could be traced by 
asking the following questions: 
(1) The teacher asks students to retell about the text 
(2) The teacher asks students to appreciate about the text 
(3) The teacher asks students about question which related with 
the text. 
She gave an illustration of a paragraph 
SNOW WHITE 
Long ago, in the Nederland, there lived a very 
beautiful princess, Snow white. The Queen was her 
stepmother. She was very jealous of her beauty. So she 
wanted her to die.  
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Snow White knew about her evil plan. She 
escaped into a forest. There she made a friend with 
seven dwarfs. 
The Queen turned into a witch. Snow White did 
not realize it. The witch gave her poisoned apple. As a 
result, Snow White was put into sleep for years. 
Fortunately, in the end, Prince Charming received 
her with a kiss. They lived together happily ever after. 
 
In this text, the teacher explained about “The Snow white”. 
She was princess that was well known because of her beauty. 
Snow white had stepmother, where she was very jealous of Snow 
white‟s beauty. The stepmother had a plan to make the princess 
died. Snow White knew about the stepmother‟s plan. She chose to 
live in the forest with seven dwarfs. The stepmother knew that the 
princess did not die. She planed to give a poisoned apple. Finally, 
Snow white slept for years. Until the charming prince gave a kiss 
and she back from her long slept. Then, they lived together 
happily forever. 
The teacher also explained about the genre of the text. So 
objective of learning this text is the teacher explained about topic 
from that vocabulary, prononciation and genre.  
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Based on observation activities, the researcher concluded that 
the teacher tried to make the students understand by taking real 
and easy example in explaining the materials and asking them to 
measure their achivement. The teacher gave example clearly and 
the students could understand the example easily. But, the teacher 
explained the narrative text uncompletely. The lexicogrammatical 
features was not also explained by the teacher. It indicated that 
the teacher applied the uncompleted modeling of text. Next, after 
the teacher showed the students about narrative text along with a 
particular organizational pattern, the teacher reinforced the use of 
generic structures and grammatical features in the meantime. 
Then, in the next stage, the teacher encouraged the students 
to read with her help, so they were well prepared for reading 
cooperatively. The students were asked to practice what the 
teacher had explained. They were asked to make some groups. 
Every group consisted of two students. The members of group are 
determined by the teacher based on friend bench. In this group, 
the teacher gave the time to them to discuss the text elements; 
they are social function, and generic structure. 
Although this section focused on group working of the 
students, the teacher never left them. The teacher always guided 
them and helped each group who got difficulties. The guidance is 
done by checking each group. In this stage, the teacher moved 
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around to the class. She did not sit down on her chair but she 
walked and checked to each group and sometimes asked the 
group wether they got difficulties or not.  
By group working, the teacher hoped each student could 
increase their understanding on the material discussed. Perhaps, 
the students who did not understand yet, they might ask to their 
friends, so it enabled the students to share their problems each 
other and students could teach the other students. After dividing 
into some groups, the teacher asked them to present their result. 
The correction was given by the teacher when they had finished 
their presentation.  
Based on observation activity, the researcher concluded that 
the teacher asked the students to work in a group in order to make 
the students could develop and share their knowledge. The 
students who mastered the material discussed, they could help to 
explain to their friends who misunderstanding with the material 
yet. But, the weakness of work in group, not all members of 
groups work seriously. Some students only joked with other 
friends. It caused the other friend felt disturbing by the students 
who have been joking and had conversation with other friends. 
The conversations between the students made the class noisy. The 
teacher had to work hard to control the students, it would be 
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better if the teacher gave special attention to the students that 
unseriously by guiding them to finish exercise. 
c) Post-Reading activity 
Post-Reading activity is doing the exercise. After explaining 
the material, the teacher ordered the students to do the exercise 
for ten minutes. She asked them to answer some questions that 
consist of retelling of the text, comprehending the text and 
answering the questions which related with the text. 
The third step is closing. The closing session was the teacher 
closed the meeting in the end of the lesson. First she asked the 
students whether they had difficulty or not and let them to pray 
together. 
Teacher: Any question? 
Students: No 
Teacher: OK... let’s pray together. Thank you for your 
attention. See you next meeting. 
Insya Allah... Wassalamu’alaikum Wr. Wb 
 
c. Technique in Teaching Reading 
In the observation, the researcher found that there were several 
types of teaching learning process applied by the teacher, such as 
reading narrative text using three phase technique. It consisted of 
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reading and looking up (silent reading), reading aloud and question-
answer. 
1) Read and look up (silent reading) 
With silent reading technique, a student reads a phrase or 
sentence silently as many time as necessary, then look up (away 
from the text) and tell what the phrase or sentence says. 
Teacher   : OK... Please open the text 
Students   : (they open the text) OK miss 
Teacher  :( After five minutes the teacher invites one of the 
students to answer the content of the text) now Dewi 
can tell me! 
 
The student‟s background knowledge is very important to help 
them comprehend the text. They read look up (silent reading), it also 
can increase the students‟ ability to understand the text in English, 
because they have to analyze with their own understanding based 
observation of activity. The researcher concluded that the teacher 
gave the time to the students to retell what the content of the text 
meant. The teacher gave oportunity to the students to ask some 
questions. 
2) Reading aloud 
Reading aloud has two ways, the first is reading aloud to 
students as they follow along silently. 
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Teacher : OK, I read the paragraph then entire student 
follow it 
Student  : OK, miss 
The second reading is teacher help a students move from word 
by word reading to reading in phrases and thought units, as they do 
in their first language. 
Teacher  : After we read. I want to read again and follow it 
one by one OK please Bambang follow me.... “ Long 
ago in the Neverland, there lived a very beautiful 
princess, Snow Wite, “ please repeat again 
Students  : OK miss,” Long ago in the Neverland, there lived 
a very beautiful princess, Snow Wite,” 
Teacher  : Bambang please repeat again “beautiful” 
Student : “beautiful” miss 
Teacher : guests follow me “ /’bju:tifl/ please 
Students : /’bju:tifl/ 
Teacher  : OK, it is good not beatufully 
 
Based on observation of activity, the researher concluded that 
the teacher chose one of students to read loudly and other students 
listen. After reading the text, the teacher read again every sentence 
and the students followed reading it after her. The teacher also 
corrected the students‟ pronunciation. 
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3) Question and answer 
The next is question and answer related to the text. In the second 
year students of MTs Negeri karanganyar, question and answers 
means that the teacher gives some questions or tasks that must be 
answered. The teacher writes some questions about the previous text 
on the screen or board. From the observation, the researcher found 
that the respond from students was good relatively. They responded 
with enrhuiasm as if they were active in the class, their score would 
not be bad. 
d. The Syllabus and Lesson Plan 
Before implementing teaching activities, the teacher made a 
planning. Planning is the early stage of teaching; it is the activities of 
arranging syllabus and lesson plan. Syllabus and lesson plan are 
prepared to be the basis of teaching procedure. 
The syllabus model used in the eighth grade of MTs Negeri 
Karanganyar is still based on the implementation of KTSP curriculum. 
Based on the syllabus the teacher made lesson plan and the teacher 
conducted the teaching reading narrative text activities. From analysis 
of the documents, the syllabus and the lesson plan contained the subject 
identify, basic competence, standard competency, indicator, main 
materials, teaching vocabulary, evaluation or assessment, time 
allocation, and completed with the source of the material used. 
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Based on the interview, the teacher‟s reference in arranging the 
syllabus and lesson plan are the standard of competence and the basic 
competence, then she developed them by her creativity and based on 
the students‟ ability. The content of syllabus involves the achievement 
of four English skill (listening, speaking, reading and writing) language 
components (vocabulary and grammar) and expression. Based on the 
document study, it was found that syllabus and lesson plan of Reading 
used Indonesian language. The researcher concluded that syllabus made 
by the teacher was suitable with the format based on KTSP curriculum. 
It means that the teacher understand and has capacity to make a 
syllabus correctly. 
The other consideration in developing the syllabus and lesson plan 
are the available facilities in school. MTs Negeri Karanganyar is one of 
schools that rather has appropriate in facility. The teacher used the 
facility to support in the teaching learning process, like multimedia and 
internet acces. 
Related to the consideration above, in taking score or assesment, 
there is midterm test, daily test, final test. It could be individual group 
assesment that could be practical in oral test, performance or written 
test, in essay or multiple choices. 
e. Media used 
Media is one way to make the students interested with material and 
they will not feel bored in teaching activities. Media is such as things 
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that can be used as the message from the sender to receiver to inspire 
the sense, mind, and attention and students interest in fabricating 
instructional design successfully. In the process implementation 
teaching reading of narrative text, the English teacher of MTs Negeri 
Karanganyar used media to increase the students reading narrative text, 
that is printed media and visual media. Teachers used printed media by 
cutting short stories from internet based on students‟ material and than 
the teacher used modern technology such as LCD‟s projector to 
implementing this media. Visual media; power point was used by the 
teacher to implement materials in the teaching reading narrative text. 
The teacher modified the view of precentation with a suitable design, so 
that the students and the teacher were not easily tired and bored with 
English subjects. It also gave possitive impact where the students could 
more easily accept the materials and keep their attention to teaching 
learning process. 
The teacher used visual media in teaching reading narrative text. 
She used modern technology such as LCD‟s projector to implement 
reading narrative text. Related  to  the  teaching  purpose  and  
objectives,  short story text was appropriate  to  teach  reading narrative 
text.  By  using  short story text,  the students  could  get  the  benefit  of  
visual  supports, so it would be able to help the students to understand 
the text and to catch the message that had been delivered. Furthermore, 
LCD‟s projector could help the teachers to avoid general problems in 
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the classroom, like boredom, weariness, and falling to understand the 
relevance of the information. 
Mrs. Widyaningsih, S.Pd said, "Dalam mengajar reading tentang 
genre text , biasanya saya menggunakan  visual media mas. Saya 
sampaikan materi melalui media seperti gambar-gambar agar 
membangun konsentrasi siswa tentang materi yang akan di 
pelajari. siswa juga tidak bosan dan interest ketika mendapat 
materi yang baru dan ini juga berguna untuk memancing siswa 
agar lebih pro-aktif mas. Melalui media gambar dan teks juga bisa 
melatih siswa dalam pronounciatian mas.  Namun terkadang saya 
juga hanya menggunakan methode tradisional saja seperti hanya 
memakai handout saja mas, karena terkadang terlalu sibuknya 
sehingga saya tidak punya waktu untuk membuatnya.”(Interview 
with Mrs. Widyaningsih, S.Pd) 
 
Sometimes in giving the additional instructional material and 
giving the students understanding, the teacher just wrote on the white 
board and explained it orally.  
f. Material used 
The material should be appropriate to the competencies because it 
must be able to increase the student‟s skill and knowledge in reading 
narrative text. The material should also enable the students to express 
their ideas, words and imagination; this condition can create the 
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students high respond and activity. The material should be appropriate 
with the syllabus. It must be able to develop the students‟ competence 
and knowledge. The material should help the students understand the 
lesson easily. The lesson of the material reflects the decision concerning 
with the primary goal of the material. 
Buku pelajaran harus digunakan di sekolah sebagai buku ajar 
utama dalam proses belajar mengajar, untuk tugas siswa, dan 
untuk ujian. Setiap sekolah / guru tidak diperbolehkan dalam 
kondisi apapun untuk menggunakan buku yang lain sebagai buku 
sumber utama, selain yang disediakan oleh pemerintah. ... 
Penggunaan Buku pelajaran akan selalu dipantau dan dievaluasi. 
(Departemen Pendidikan Nasional, 2012). 
 
This directive could be one of the main reasons that textbooks are 
used excessively and every single item in the text is followed exactly in 
the same order as it is presented in the book. This is contrary to the 
principle underlying the current English curriculum which gives more 
opportunities to the teacher to make their own decisions in classroom 
implementation. The prescription of the textbook limits teachers‟ 
freedom and independence, especially because of the statement in the 
foreword. It suggests that teachers or schools that disobey can be 
penalised severely; hence their teaching proceeds exactly according to 
its contents. An alternative explanation for requiring strict textbook use 
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might be that the government is not confident of teachers‟ English and 
teaching skills, and therefore has put a very directive program in place. 
Indeed, for several years now teachers can use, as supplementary books, 
books produced by private publishers, but these books should follow 
the national curriculum and obtain license from the Department of 
Education.  
Based on the researcher observation, he found that the result is to 
develop the students straight forward in studying English. The printed 
materials used in MTs Negeri karanganyar are handbook, worksheet 
and handout.  
The handbooks used by teacher are adapted from Erlangga 
Publisher. They are involved handbooks and additional books. The 
worksheets are sheet of paper or on computer which involves sheet of 
question, close procedure text maps to aid the students with their 
exercise. The students often used worksheet to review what had been 
taught in class. Worksheet also had a role in developing the ability of 
students in learning activities. The worksheet is published by English 
Teacher Association (MGMP Bahasa Inggris SMP/MTs) in 
Karanganyar Regency.  
g. Evaluation  
Evaluations or examinations are commonly used in the educational 
world to measure students‟ achievement after a given period of 
instruction and learning. The English word „examination‟ is equivalent 
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to the Indonesian words ulangan and ujian that basically have similar 
meaning. However, ulangan is only used in primary and secondary 
education, whereas ujian is used in the primary, secondary, and tertiary 
levels of education. However, at the primary and secondary levels of 
education, the ujian, now is rarely used. The invention of UAN 
(Ulangan Akhir Nasional, „Final Examination‟), which refers to final 
examinations administered at the end of these levels of education are 
the primary evaluation criteria.  
Evaluation is the goals or purposes of the lesson are being 
achieved, namely, whether the lesson is effective. In evaluating the 
students, the teachers have set some criteria of the students which want 
to be assessed, such as their daily performance and periodic test 
conducted by the teachers.  
Based on the interviews conducted with the teacher in MTs Negeri 
Karanganyar, it could be said that the teachers had some ways in 
evaluating their students. Mrs. Widyaningsih, S.Pd said as follow:  
Saya menilai siswa biasanya dengan ulangan, tetapi saya lebih 
sering memberi tugas kemudian siapa yang berani tampil akan 
saya beri nilai tambah. Selain itu saya juga menilai keberhasilan 
materi yang saya sampaikan dari tugas-tugas yang saya berikan 
kepana anak-anak. Saya juga mengamati setiap siswa yang saya 
didik apakah mereka mampu atau paham dengan materi. Saya juga 
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menilai kemampuan dari peserta didik setiap hari ketika saya 
mengajar” (Interview with Mrs. Widyaningsih, S.Pd).  
 
From the Mrs. Wdyaningsih, S.Pd statement above, it could be 
seen that the teacher did not only evaluate the students‟ learning 
through periodic tests but also the students‟ daily performance. 
h. Teacher’s Roles  
Based on the observation and interview, it implied that the 
teacher„s roles in the teaching process are as: 
1) Teacher as  Motivator 
Motivator is someone who inspires students to study well or 
keep good spirit in learning. On a good way to motivate the students 
is giving reward from their works or oven only for their 
participation. This was stated by Mrs Widyaningsih, S.Pd 
“menurut saya guru perlu memberikan pengertian bahwa 
partisipasi anak pamtas di beri reward, meski mereka membuat 
kesalahan kecil, itu wajar. Karna bagi saya pribadi, making 
mistakes in learning are ok. Gak masalah mereka membuat 
kesalahan dalam tahapan belajar. Kadang saya menyuruh anak 
mempresentasikan hasil karyanya di depan kelas karena mereka 
berharap bisa mendapat nilai bagus. Terkadang tidak peduli 
kerjaan mereka kurang sempurna” (interview with Mrs. 
Widyaningsih, S.Pd) 
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2) Teacher as facilitator 
The teacher as facilitator of the communication processes in the 
classroom activities. She provided everything needed in the teaching 
learning process and helped the students to understand the material, 
this activity could be seen as the following example: The teacher 
focused in the text: “Snow White” in this activity, the students were 
asked to read the first sentence of the passage. 
3) Teacher as an organizer 
Teacher organizes students to occupy some various activities 
and also performs in every instruction. For instance, teacher made a 
group and divided into some groups of whole class. The group of 
students consisted of two or more students.  
4) Teacher as an explainer  
Teacher tried to clarify the material in instructional design; 
therefore student could understand the material easily. In delivering 
the material in the classroom, the teacher gave explanation to the 
student for their understanding of the material. 
Guru :Jadi, anak-anak, apa yang kalian ketahui tentang 
narrative text?  
 (silent) 
Student1 : Cerita legenda. 
Teacher : iya benar, jadi narrative text is a text focusing 
specific participants; its function is to tell the stories 
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or past events and  entertain or amuse the reader or 
listener. 
 
i. Learner’s Roles   
In learning process, the students had two roles. The roles were as 
follows: 
1) The students as the listener 
It means that the students listened when the teacher explained 
the subject to them. The students were expected to listen attentively 
to the teacher. But, all of this students‟ activity as listener depended 
on the teacher‟s order, when they had to listen and when they had to 
active. 
2) The students as the performer 
The students as the performer means that (a) the students was a 
planner of his or her own learning program and thus ultimately 
assumes responsibility for what he or she did in the classroom; (b) 
the students was monitor and evaluator of his or her own progress; 
(c) the students was a member of a group and learn by interacting 
with others; and (d) the students was participant of activity. The 
classroom showed their activity that teacher might be sure that her 
students who were not active to be more active in responding teacher 
questions. 
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The students were also expected to do certain activity as the part 
if their performance such as, repeating utterances without hesitation, 
writing the note given by the teacher, read the book when they asked 
to, for instance: 
a) The teacher asked the students to practice in front of class. 
b) The teacher asked the students to answer the question. 
c) The teacher asked the students to make note from the previous 
explanation.  
d) The teacher asked the students to imitate what the teacher has 
said. 
e) The teacher asked the students to read the text before the teaching 
learning process started. 
 
2. The Problem Faced by The Teacher and The Students in Teaching 
Process of Reading Narrative Text  
In teaching process, problem is a thing faced by teacher and students 
that are reputed as inhibitor in the activities that should be solve. Based on 
the teaching Reading at Eighth grade students VIII-B of MTs Negeri 
Karanganyar, the following were problem faced by the teacher and 
students in teaching English of reading: 
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a. Classroom Management 
Class VIII B consists of 36 students; there are 17 males and 19 
girls. The teacher got difficult to manage the class because it was a big 
class. Every student had different characteristic. There were some 
students participate actively in reading class, but the other didn‟t. So, 
the teacher had difficulty to control all students‟ activity in reading 
class. 
The researcher observed the process of teaching learning in class 
VIII-B and found that when the teacher explained the material in front 
of class, they were noisy. Some of them listened to the teacher 
explanation, draw, talked with other friend and disturbing his friend etc. 
The teacher could not make the class condusive, because they were still 
difficult to be controlled. So, the teaching process did not run well.  
The researcher analyzed that the effectiveness of teaching process 
of reading in class VIII-B could realize if the amount of the class was 
not more than 15 students. The problem solving that had been done by 
the teacher to manage the class is she gave advices, punishment, and 
motivation of their activity in reading class. So, they could do their 
activities well. 
The teacher usually gave punishment to the students who made 
noise in the class. For example to do exercise, answered the question 
from the teacher, stand in front of the class. It made the students wary. 
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b. The Different Competence of the Students 
Each student had different capabillity to recieve the material. There 
were some students who could receive the material quickly but the 
other could not. This situation could make the teaching process of 
reading did not run well. 
Based on the observation, when the teacher explained the materials 
in front of class, she always asked to the students who had not known 
yet about the material. But nobody asked the question. When the 
teacher asked “Do you understand?” they answered “understand miss”, 
so the teacher taught that all students understand with the material. 
But when the teacher gave exercise a lot of student confused to 
answered the exercise. So that it made the teacher confused who had 
understood the material. The teacher also confused who had not 
understood about the material. The student who had understood 
material did not ask, either the students who had not. It made the 
teacher confused to repeat the explanation or to continue the new 
material. 
“Setiap siswa memiliki kemampuan yang berbeda beda mas, ada 
siswa yang les privat di luar, anak yang les privat di luar sekolah 
ini cenderung lebih aktif di kelas. Dia bisa menerima materi 
dengan mudah, tapi ada juga yang memeiliki kemampuan yang 
kurang dalam arti dia membutuhkan perhatian lebih dalam 
menerima materi. Itu semua kembali kepada masing-masing 
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kemampuan anaknya. Jika daya tangkap mereka bagus, materi 
juga dapat cepat terselesaikan” (interview with Mrs. 
Widyaningsih, S.Pd) 
 
Based on the interview above, the problem in teaching process of 
reading was natural problem which occured in the class. It was caused 
each student had different competences and capabillities. The problem 
solve from the teacher, she always gave the remedial to the student who 
got bad score in the test, usually the teacher gave the remedial until 
twice remedial to get better score. 
c. The lack of student‟s activity 
Each student had diffferent level of activity in class. There were 
active students and passive students. Most of students did not have self-
confidence to explore their capability. 
Based on the obseravtion, when the teacher asked the students to 
answer the teacher‟s question, but nobody answered directly. They 
usually afraid of when another students laugh at them. The students also 
lack self-confidence, so that the teacher did not know the students‟ 
capabillity. This condition could make the teaching process did not run 
well. 
In inteview with Mrs. Widyaningsih, S.Pd, the teacher said that: 
“Siswa itu malu mas untuk berbicara bahasa inggris, meskipun 
mengerti tapi mereka masih takut untuk mengucapkanna, 
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melafalkannya kareana takut salah dan di tertawakan teman-teman 
yang lain. Padahal keaktifan siswa dapat dapat membantu saya 
untuk mengukur sejauh mana kemampuan mereka dengan materi 
yang saya ajarkan. Mereka kurang percaya diri dengan bahasa 
inggris. Contohnya ketika saya instruksikan membaca teks dengan 
keras, mereka mesti malu-malu dan memilih membaca dengan 
pelan-pelan mas (interview with Mrs. Widyaningsih, S.Pd) 
 
The researcher analyzed that the problem was a natural problem 
which often occured in the teaching learning process. The teacher 
created good relation between teacher and the stundents. So, it made the 
students felt comfortable in the class and also the students enjoyed 
when the teacher gave explanation. If the students are comfortable and 
enjoyed with the lesson, they would be more active and recieved the 
material from their teacher easily. 
d. Limited Vocabulary  
Based on the observation, the students got difficulty about 
vocabulary. It was also in line with the teacher explanation in the 
interview; 
“Saya rasa masalah itu datang dari siswanya sendiri mas, 
kebanyakan dari mereka kurang menguasai vocabulary baru dan 
artinya mas, jadi dalam memahami teks bacaan mereka sedikit 
kesulitan. Mereka sering kesulitan menemukan ide bacaan jika 
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mereka menguasai sedikit kosa-kata (interview with Mrs. 
Widyaningsih, S.Pd) 
 
Based on the teacher explanation, the eighth grade students‟ 
problems reside on the vocabulary mastery. The minimum of 
vocabulary influenced on their reading comprehension skill. It was like 
the students admission on the interview about the difficulties in learning 
reading narrative text. 
Researcher : Apakah kamu pernah mengalami kesulitan dalam 
bahasa inggris ,khususnya reading ? 
Student  :sebenarnya saya suka bahasa inggris mas, tapi kok 
susah, dalam membaca teks bacaan saya kurang 
mengerti maksudnya karena sedikit tau tentang kosa-
katanya mas (interview with students). 
 
Based on the interview with teacher and students, the researcher 
concluded that the students had difficulties in vocabulary because of the 
new words that made students to understand the word or phase in the 
narrative text. Then the students were always given exercises narrative 
text given new words. So, they had the new words and more easy to 
interprate. 
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e. Interpreting the content of English reading 
Almost the student did not know about the meaning of the text. 
Absolutely it made students did not know the content of the text then 
interpret the content. Although the teacher always helped the students 
by explaining the text and translating the difficult words, they were still 
confused to comprehend the content of the text. 
 
3. The Possible Solutions to Solve the problems Faced by The Teacher 
and Students in Teaching Reading Narrative Text 
a. The possible solutions to solve the problems faced by the teacher in 
teaching reading narrative text 
As mentioned above that there were some problems faced by the 
teacher in teaching sreading narrative text. There were some possible 
solutions to solve the problems, they are as follows: 
1) The first problem was that the teacher lost control of the classroom 
when all the students speak together and make too noisy in the 
classroom (class management). To solve it the teacher should 
walking around and monitoring the students as they were working in 
groups, and teacher could naturally move over to the part of the 
classroom where the noise was coming. Other way; showed the short 
movie to the students to attract their attention again.   
2) The second problem was that the students lack of activity. To solve 
this problem, the teacher should give motivation to the students in 
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order to speak up in the class and said to the students don‟t worry if 
made mistakes. The teacher created good relation between teacher 
and the stundents. So, it made the students felt comfort in the class 
and also the students enjoyed when the teacher gave explanation. If 
the students comfortable and enjoy with the lesson, they would be 
more active and recieved the material from their teacher easily. 
b. The possible solutions to solve the problems faced by the students in 
teaching learning reading 
As mentioned above that there were some problems faced by the 
students in learning reading narrative text. From the interview with the 
teacher, there were some possible solutions to solve the entire 
problems, they are as follows: 
1) The first problem was that the students sometimes could not 
understand the teacher‟s explanation during teaching learning 
process. To solve this problem the teacher should give the instruction 
slowly and translate some difficulties words to the students, besides 
that the students should pay attention to the teacher. 
2) The second problem was that the students still lack of vocabularies, 
so they had difficulties in arranging sentences. To solve this 
problem, the students should enrich their vocabularies by finding out 
the words from the dictionary. Another way, the students could ask 
their teacher if they did not understand.  
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3) The third problem was that the students were afraid if they made 
mistakes when conveying their sentences. To solve this problem, the 
teacher should give motivation and reinforcement to the students. 
The teacher should explain it, and suggested to the students to not 
worry if they made mistakes. Without making mistake, they would 
not be better.  
 
B. Discussing of Finding 
In the research finding, the researcher discusses four main points of 
research findings considering with the teaching learning of reading narrative 
text at eighth grade students (VIII-B) of MTs Negeri Karanganyar which was 
observed from various dimensions. 
The teaching learning process in reading narrative text at eighth grade 
students has same that have to analyze such as the : (1) teaching objective, (2) 
teaching procedure, (3) the syllabus model (4) the media used (5) the 
technique used (6) the material used (7) evaluation (8) teacher‟s role (9) 
learner‟s role 
The other aspects which have to be analyzed; the problem faced by the 
teacher and students in teaching learning of reading narrative text, and the 
solution of the problem faced by teacher and students.  
 
 
 
77 
 
1. Teaching Process of Reading Narrative Text 
The goal of teaching reading comprehension in MTS Negeri 
Karanganyar is to enable the students to understand the English text. It is 
as a means of comprehending and to enable the students in being active in 
practicing to English read as specific objective. Reading comprehension is 
considered to comprehend the text and answer the questions related to the 
text. 
In general objective, the teacher of MTs Negeri Karanganyar teaches 
the four English skills; reading, listening, speaking, and writing. The 
teaching and learning activity should always be oriented toward the 
mastery of the four language skills. The learners are expected to be able to 
read language comprehend English text. The learners are also suggested to 
be able communicate in spoken English.  
The process of teaching reading comprehension is the teacher asked 
the students about the topic and then the teacher explained the text detail, 
after that the teacher gave some questions related to the text and students 
answered the questions. Sometimes the teacher did not apply all steps in 
teaching process. The last; the teacher closed the meeting. English 
teaching learning process in MTs Negeri Karanganyar, especially in 
teaching reading comprehension process consists of three steps. Firstly, 
before starting the lesson, the teacher asked the students about the topic 
related to the text and how the students responded it. Secondly, the teacher 
asked the students to read the text and tried to comprehend it, if the 
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students met difficult vocabulary, the teacher would explain it. After that, 
the teacher read the text clearly and explained the content of the text in 
detail. The last step is, the teacher gave some questions related to the text 
and students had to answer them. 
Based on the result of the observations, the reseacher found that the 
teacher did Three Phase Techniques in teaching reading. Those were pre-
reading stage, while reading and post reading stage. This was in line with 
Abbott, et al (1981: 85). He stated that to teach reading, the teacher should 
follow three stages called pre reading before reading, while reading, 
during reading and post reading, after reading. Each stage had an 
important role to achieve the objectives of teaching. Because of that, in the 
next discussion the researcher divided into three points: pre-reading 
activity, while reading activity and post reading activity. 
a. Pre-reading Activity 
In this stage, the teacher focused on the students‟ attention first. 
She gave a little description what they were going to study. For 
example, she told the students the topic and gave background 
knowledge related to the topic. Those were quite useful for the students. 
They had an idea about the topic before they started the lesson. 
She also told the purpose of the reading before she gave the 
material. At the first and the second meeting, the purpose was to find 
out the detail information of the text. Then, at third meeting the purpose 
was to find out the main idea of each paragraph. After she told the 
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students the purpose of reading, the students could anticipate the 
content of the text. 
What the teacher did in pre reading stage, focusing on the students‟ 
attention and telling the purpose of reading were in line with readiness 
techniques proposed by Robinson (1977). He offered nine ways to do 
pre-reading stage. In this case, the teacher did two techniques; giving 
background knowledge and focusing on the students‟ attention. 
However, she forgot one important thing in the first and the second 
meeting. She did not help the students to anticipate the questions. At 
that time, the students took a long time just to find out the answers from 
the text. In this case, they were too busy translating each word in the 
text so that they did not focus to answer the questions. If the teacher 
helped the students to use scanning like Abbott suggestion. It would 
help for them. 
Perhaps before she asked the students to read the text, she could 
anticipate it by telling the key words. It was better than let the students 
translate each word. In this case, the teacher might consider Abbott‟s 
suggestion by explaining the key words.  
However, in the last meeting the teacher used a strategy called 
skimming. She helped the students to anticipate the questions. She told 
them not to translate each word. They just found out the main idea of 
the text so that they did not need to know the meaning of each word. It 
was effective to help the student to understand the text better. 
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Practically, the use of pre-reading activities is an appropriate 
teaching technique which can be implemented in classroom. It is also 
implied that during the implementation of using pre-reading activities in 
the teaching learning process, there are some benefits for the students, 
which are:  
1) Pre-reading activities can improve students‟ reading skill. Students 
learn the text easily and enjoyably. By using the pre-reading 
activities, they can build their prior knowledge related to the 
material. They can also predict what will be discussed in the 
classroom. 
2) Pre-reading activities can improve the students‟ motivation. The pre-
reading activities provide various activities that attract the students‟ 
interest to join the lesson from the begining until the end of the 
lesson.  Therefore, during teaching learning process, they follow all 
of activities conducted in the class well. 
b. While Reading Activity 
In while reading stage, the teacher asked the students to read the 
text silently. She gave them a chance to understand the text about. Then 
she asked some students to read aloud, one student read one paragraph. 
She noticed their pronunciation. Although they made mistakes in 
pronunciation the words, she kept silent. She did not want to make them 
down by correcting their pronunciation. She told the student to 
pronounce correctly.  
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By reading aloud, the teacher encouraged the students to have good 
pronunciation. However, it did not focus to find the information on the 
text. As the consequence, they could not answer the question in the text 
easily. They got difficulty to answer simple question. In the case, the 
teacher finally explains the text in Bahasa. So that they understood the 
text told about.  
Reading aloud was useful to train the students having good 
pronunciation (Abbott, et al: 1981). Abbott also stated that reading 
silent was good to get the essence of the text. In the last observation she 
applied reading silent to find out the main idea of the text. Hence, they 
caught the text better than reading aloud. Nevertheless, the students 
were active during the process of teaching learning. It was because the 
teacher built a good atmosphere in the class. She created the class 
relaxed and encouraged them to speak their idea no matter it was wrong 
or right. Sometimes she said a little joke to calm down the class. It was 
in line with principle in teaching reading by Harmer (1998: 70) that 
reading was not passive skill. The students must be active in reading. 
The reseacher found that the teacher used a strategy called 
skimming in the last meeting. She let the students read quickly ignoring 
the difficult words. The strategy worked well. At the first and second 
meeting she used translation method. In fact, they got more difficulty in 
understanding the text than the last meeting. As Brown (1994) said that 
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in top down approach the teacher needed a strategy to teach reading. 
The strategy included skimming and scanning. 
c. Post Reading Activity 
Post reading was important to notice the students‟ understanding. 
Here the teacher evaluated them by asking some questions. She asked 
the students to answer one question. Then she gave the correct answer. 
After that, she concluded the material. In teaching reading at eight 
grade students of MTs N Karanganyar, the post reading activity was the 
important stage. In this stage, the teacher took the studentss‟ score. If 
the students could answer the question, they got score. 
Beside the problem faced in teaching and learning reading, there is 
the explanation Three Phase Technique used in teaching reading in 
MTs Negeri Karanganyar. Three phase technique is a technique of 
teaching and learning process where the activities and the classroom 
focus on the students as the centre of the teaching learning process. 
Abbott, an et al (1981: 89) state that pre-reading, while reading and post 
reading activities will help the students learn to read efficiently and 
develop their reading comprehension, and makes the students as the 
central activities in the classroom. So, the students of MTs N 
Karanganyar have to be more active in the teaching and learning 
process. 
In teaching learning process, the teacher used a media as the 
supporting in teaching reading narrative text. It could give students 
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attention and make the teaching learning process was not bored. The 
teacher used power point slide with appropriate design to make the 
material easier to understand and memorize. The teacher used hand book 
and other materials, sometimes the teacher used video of short story to 
build concerning the students the multimedia and media teacher used 
could support the students in reading narrative text. 
The syllabus and lesson plan design that teacher made are still based 
on the format of KTSP curriculum because the format of final examination 
still uses KTSP. Based on research finding, the teacher made lesson plan 
before conducting the teaching learning process. In 
(http://www.lessonpage.com/WriteLessonPlan.htm, 21 January 2016) 
expalained that making lesson plan gave some benefits for teacher: 
a. It saves time: the teacher can adapt the plan for the furture use, the 
teacher can get quicker at preparing at work with experiences, the 
teacher can become aware of how much time activities take. 
b. It allows the teachers to use more of their energy and enthusiasm to 
enjoy what they are doing instead of worrying about what to do next, or 
looking at the text page of the book. 
c. As pupils get older, they beome more aware of how well prepared the 
lesson is, and they like to have well prepared lesson.  
The teacher uses lesson plan as the guide of teaching and learning 
reading narrative text. Based on PP no 99 tahun 2005 pasal 20, lesson plan 
is a plan that shows the teaching procedure and the teaching organization 
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to achive one besic competence stated in standard isi and in the syllabus. 
In this case, the lesson plan has covered all of things related to the teaching 
and learning process in order to reach the basic competence. The teacher 
makes lesson plan based on “Panduan pengembangan rencana pelaksanaan 
pembelajaran” based on the “Panduan pengembangan pelaksanaan 
pembelajaran” in that guidance the format of the lesson plan is determined. 
The format of lesson plan that the teacher made consist of the standard 
competence , basic competence,  instrctional objectives, learning material, 
teaching and learning process, student‟s workseet and evaluation. 
Instructional material has an essential role in teaching learning 
process. The teacher uses the material to build student‟s ability and 
knowledge. It should help the student to comprehend the lesson easily. 
Therefore, the instructional material should be suited to syllabus. 
The material of student at MTs N Karanganyar is available in the 
work sheet entitled “Pasport on the world” and hand out. The textbook 
involves exercises and activities to teaching learning process. English 
teacher are selective and creative enough to choose the material. They also 
have download from internet. It is usually done to get interesting material. 
The instructional material also developed students‟ interest. It can be 
accepted the existence of attractive material will make the students‟ 
interest. It depends on teacher‟s creativity to combine the material to 
student in various classroom activities. It also helps teacher to avoid 
inefficient in their teaching process. 
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The teaching technique that teacher used is based on the material 
discussed. It is interested to create the effective teaching learning reading 
narrative text. In reserch findings the researcher found that techniques of 
teaching reading narrative text in MTs N Karanganyar is relevant to the 
teaching technique stated in Heidi theory.  According to, Heidi Bymes 
(2010:34), There were three techniques for teaching reading 
comprehension, named ; silent reading, reading aloud and question and 
answer. 
The first is Read and Look Up (Silent Reading). It is activity of the 
students read a phrase or sentence silently as many times as necssary, the 
look up (away from the text) and tells you what the phrase or sentence 
says, the second is Reading Aloud. It‟s required by the speaker in 
delivering what is read, in this session, the students are asked to read the 
same text loudly, while one of the students read loudly, the teacher also 
checks the student‟s pronunciation and grammar. The last is question 
answer, it means the teacher gives some questions or tasks to students 
related to the text and they should answer it. 
In evaluation of the lesson, the teacher use test on the mid-term test, 
final test and daily test. It is based on the interview with teacher. The daily 
test is not often taking every meeting because the time of the study is not 
enough to do that. In giving assignment, the teacher takes from individual 
and group discussion in the end of every chapter. 
86 
 
 Good teacher manages also need to asses how well their students 
are progessing. This can be done through a variety measures 
including home work assignment, reading activities where the teacher 
scores the participant of the students and the frequent small progress 
test. Good teacher keep a record of their student’ achievement so that 
they are always aware of how they are getting on. Only if teacher keep 
such kinds of progress records can they begin to see when teaching 
and learning has or has not been succesful (Harmer, 2005:22) 
  
English teacher in eighth grade students (VIII-B) of MTs N 
Karanganyar can evaluate well agree with the expert‟s theory. The teacher 
can know students achievement in reading narrative text. 
2. Problem in Teaching and Learning Process of Reading 
Narrative Text  
There are some problems faced by the teacher in teaching learning 
process of reading at the eighth grade students of MTs Negeri 
Karanganyar. Such as; management class, different competences, lack of 
the students activity. In management class, each student has different level 
activity in class. There are active student and passive students. Most of 
students didn‟t have self-confidence to explore their capabillity. In 
different competence, each student has different capabillity to recieve the 
material. There are students could recieve the material quikly but the 
others couldn‟t. The last is the lack of students‟ activity. And there 
87 
 
problem by student , such as ; the students got difficulty about vocabulary 
and Almost the student did know the meaning of the text, absolutely it 
makes students did not know the content of the text to interpret the 
content. 
3. Solution to Solve The problem in Teaching-Learning Process 
There are some ways used by the teacher to overcome the problem 
faced by the teacher and the student. Such as; the teacher always gave 
advice and motivation to the students about the importance of their activity 
in reading class. It‟s make the students do their activities well and the 
teacher will understand the capabillity of each student. The teacher created 
good relation between teacher and students, it‟s make the students felt 
comfortable in reading class and also the student can like the lesson from 
the teacher. To solve difference competence the teacher always gave the 
remedial to the students who got bad score in reading test. It‟s purposed to 
give the students opportunity to repair their scored better. The teacher also 
suggested to the students in learning English to bring dictionary to find the 
difficult word and also add their vocabulary. The students can consult 
about difficult material when they have the problem related the lesson or 
other problem that the student‟s have. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the discussion in the previous chapter, the researcher concluded 
that in teaching learning process of reading narrative text at the eighth grade 
students of language program in MTS Negeri Karanganyar, the teacher did 
some procedures, such as opening, main activity and closing. First is opening, 
in the opening procedure, the teacher opened the teaching learning activity by 
saying basmallah together with the students. After opening the teaching 
learning activity, the teacher checked the students’ attendance list and asked 
the students about material in the previous meeting. In the beginning of the 
lesson, the teacher usually gave warming up to the students before she taught 
about the material in that meeting. The teacher and the students always 
combined English and Indonesian language in their communication during 
the teaching learning processes. In the main activities, the teacher showed the 
paragraph deal with the theme of the meeting, and then the teacher explained 
the topic of the material directly. After that, she gave exercise to the students; 
sometimes the teacher divided some group discussions to discuss the material. 
Then, the last activity is closing. Before the teacher closed the meeting, the 
teacher reviewed, concluded, and gave exercises based on the material 
discussed in teaching activities. 
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The method and technique used in teaching reading narrative text using 
three phase technique consisted of reading and looking up (silent reading), 
reading aloud and question-answer. In reading and looking up (silent reading) 
the teacher gave the time to the students to retell what the content of the text 
meant. The teacher gave opportunity to the students to ask some questions. In 
reading aloud the teacher chooses one of students to read loudly and other 
students listened. After reading the text, the teacher read again every sentence 
and the students repeated after her. The teacher also corrected the students’ 
pronunciation. The students’ were left easy in understanding the text. In ask-
answer session, the teacher gave some questions or tasks that must be 
answered by the students. 
In the implementation process of narrative text in teaching reading, the 
teacher used media to increase the students’ understanding of reading 
narrative text; they were printed media and visual media. Media used by the 
teacher in implementing the teaching reading narrative text was power point 
in. The teacher also used visual media in teaching reading narrative text.  
The teacher evaluated the students’ understanding to know the students’ 
achievement in some criteria. The teacher had set some criteria of the students 
which want to be assessed, such as their daily performance and periodic test 
conducted by the teacher. The teacher did not only evaluate the students’ 
learning trough periodic tests but also the students’ daily performance. 
The problem found in the teaching process of reading narrative text was 
the classroom management. The problems came from classroom management 
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because of the differences of competence of the students, a bit of students’ 
activity, lack of vocabulary, interpreting the content of English reading. The 
problems were faced by the teacher made the process of teaching reading 
narrative text did not run well. 
Related to the problems faced by the teacher during teaching process of 
reading narrative text, the teacher tried to overcome the problems such as she 
should walk around and monitoring the students’ activities as they were 
working in groups. The teacher should give motivation to the students in 
order to speak up in the class and say to the students to not worry if they 
made mistakes. The teacher should give the instruction slowly and translate 
some difficult words to the students, besides that the students should pay 
attention to the teacher. The students should enrich their vocabularies by 
finding out the words from the dictionary. 
B. Suggestion 
After the researcher draws the conclusion of teaching English reading 
narrative text process at the eighth grade students of MTs N Karanganyar, the 
researcher would like to give some suggestions for some parties as follows; 
1. For the teacher  
a. The teacher should be able to make the students learn actively, 
especially in practicing reading comprehension. 
b. The teacher should try using target language in presenting the material. 
c. The teacher should create the comfort situation of the teaching reading 
comprehension process to support the teaching learning process. 
91 
 
d. The teacher must be more creative and attractive in teaching activity, 
especially more creative in choosing the materials and the method used. 
2. For the institutions 
a. Emphasize the teachers to use an interesting method in teaching 
learning process. 
b. Make a training program for teachers to create a new creative method. 
c. Encourage the teacher to use the facilities in the school in order to make 
teaching learning process being variative. 
d. Give an extra time for teacher to teach English, it can be on the outside 
of the school and the out side of schedule of teaching learning activities. 
e. Put the English subject in the early time of the lesson schedule in order 
to prevent the students felling bored and lazy. 
3. To the other researchers 
This research can be used as a reference to the other researchs. The 
researcher knows that this research paper can only give little contributions 
in English teaching process. This research hopefully can be developed by 
the other researchers in conducting the same research. The researcher 
realizes that this research paper is not perfect. There are many weaknesses 
of this research because of the limited skills of the researcher. Hopefully, 
this research can be used as the reference for other researchers who want 
complete the research in different point.  
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Appendices 1:  Field note of Research 
FIELDNOTE 
 
Name of Class : VIII-B 
Participants  : 36 Students 
Place   : Classroom 
Time   : Friday, February 12
nd
, 2016 at 10.00 a.m 
 
 The researcher observed on Friday, February 12
nd
, 2016 in VIII B. The 
teaching learning process was going on there. This was the first time for the 
researcher entering the class. The class was started at 07.40 am until 09.05 am. 
This class consists of 36 students. The researcher sat on the corner-back of the 
students.  
Today, Mrs. Widya taught reading. The teacher opened the class by saying 
“Assalamualaikum Wr.Wb.” and the students answered “Waalaikumsalam Wr. 
Wb.” The teacher said “good morning students, how are you today?” the students 
answered “fine thank you, and you? The teacher answered “I’m fine too.” After 
opening the class, the teacher checked the student’s attendance list, but she did not 
check it one by one. She asked “who is absent today?” and the students answered 
“Nihil buk”. After greeted the students Mrs. Widya told to the students about my 
purpose entering the class. After she explained a lot then she asked me to 
introduce myself. It was little bit nervous for me because the class so active. They 
asked a lot about my personality. After a few minutes I ended the introduction and 
gave the time back to Mrs. Widya. 
The teacher asked the students “are you ready to start our meeting today? 
The students answered “yes mom”. The teacher gives a sheet of paper each for the 
students. The paper is the reading narrative text entitled ‘Babu and the Lion’. 
After sharing the text, Mrs. Widya started to explain the materials. The teacher 
asked the students to read in silence. After awhile she asked about the story. The 
teacher said “what does the story talk about?” then one of the students answered “ 
cerita Babu dan singa bu”. Then the teacher gave the feedback to ask more and 
asked the other opinion. After some questions came from students, the teacher 
asked to the students to make group with their friend from back table. In this 
section the teacher wanted to the students to work in pairs to find out the main 
idea of the story. She also pointed some students to read a lot and translate it into 
Indonesia. After the story was read completely, she asked to the students to retell 
it using their own words. Because the class so active sometimes the teacher had to 
make a funny story to get their attention. This became one of the problems 
because the inappropriate time make the materials could not deliver well.  
The materials have not finished but the bell rang, so Mrs. Widya had to 
end the meeting. But she gave to the homework to the students related to the story 
above. Before closing the meeting the teacher tried to motivate to the students to 
study hard. After that, the teacher pointed the students by using a date as the initial 
number then lead the prayer. After praying, the teacher said “Wassalamualaikum 
Wr. Wb” to finish the meeting. Then, the students answered with 
“Waalaikumsalam Wr.Wb”. The last, the teacher and I walked out of the class to 
come back in the office. Today I also held an interview with Mrs. Widya related 
to the process of teaching reading today. After I finished my interview, I asked 
permission to go home.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIELDNOTE 
Name of Class : VIII B 
Participants  : 36 Students 
Place   : Classroom 
Time   : Monday, February 15
th
, 2016 at 10.00 a.m 
 
This was the second day of observation. Today as usually I came to school 
around 09.50 a.m, and then I met with Mrs. Widya. We walked to the class 
together. After arrived at the classroom, I took a seat at the corner. As usual, Mrs. 
Widya greeted the students, check students’ attendance list. Today Mrs. Widya 
continued her lesson. First she asked to the students about the homework “is there 
any homework?” the students answer “no homework miss”. 
The second time, Mrs. Widya gave the students a new story about Telaga 
Warna ( A West Java folktale). As usual, Mrs. Widya tried to ask and build up 
the students’ opinion based on the title. She said “Kira-kira dari judul itu akan 
membahas tentang apa ya, ada yang tau. Atau bahkan sudah pernah mendengar 
atau membaca ceritanya?”. The students responded to the teacher’s question. 
“Yes, ada banyak warna di telaga itu bu airnya bisa berubah-rubah warnanya” said 
one of the students that he ever go there. It meant that the story was enough 
interesting for them. The teacher divided the students into 4 groups. The first, Mrs 
Widya asked them to make a group randomly, but every group consists of 9 
students. After she asked like that, then she told to students that is your home 
group. The second the teacher asked the students to count on 1 till 4. They have to 
gather with the students who get the same number. The teacher asked them to find 
main idea. After finished the students were asked by teacher to come back to their 
home group. They have to discuss what have they got from the other group. The 
teacher asked them to read then she would point some students to read a lot, this 
done to correct the students’ pronunciation while reading. Then the other would 
be pointed as the translator based on his/her friends read. They also present their 
work. During teaching the teacher also explained about the generic structure, 
language used in narrative text.  
Unfortunately, the bell rang. It meant that the lesson should be ended. 
Because the teacher has not finished her materials, she gave the students 
homework. The homework was finding the generic structure, and gave the moral 
value of the story. As usual Mrs. Widya did not forget to give the students 
motivation in learning. Then the teacher pointed the students by using a date as 
the initial number then led the prayer. After praying, the teacher said 
“Wassalamualaikum Wr. Wb” to finish the meeting. Then, the students answered 
with “Waalaikumsalam Wr.Wb”. The last, the teacher and I walked out of the 
class to go home.  
 
 
 
 
 
 
 
FIELDNOTE 
Name of Class : VIII B 
Participants  : 36 Students 
Place   : Classroom 
Time   : Friday, February 19
th
, 2015 at 07.40 a.m 
 
This was the third time of observation. Today as usually I came to school 
around 07.00 a.m, and then I met with Mrs. Widya after break time. We walked to 
the class together. After arrived at the classroom, I took a seat at the corner. As 
usual, Mrs. Widya greeted the students, checked students’ attendance list. Today 
Mrs. Widya continued her lesson. First she asked to the students about the 
homework “is there any homework?” then the students said “yes,  tentang cerita 
Telaga Warna bu” then Miss Widya said “adakah yang belum mengerjakan? 
Kalau belum silahkan acungkan jari nanti tak kasih hadiah”. Some of the students 
named Resa, Indra and Ahmad has not done the homework. They told that they 
was sick yesterday, so she could not do it. But Miss, Widya did not ignore it, she 
said “kan waktunya hamper mau seminggu, masak alesan sakit. Ya sebelum hari 
itu kan juga bisa dikerjakan. Ok sekarang kamu maju lalu ceritakan sekilas cerita 
tentang Telaga Warna setahu yang kamu dengar, nanti sesuai tidak”. Then Resa 
came forward and started to tell the story based on her own interpretation. After 
Resa finished and come back to her seat. Miss Widya started to explain the 
materials. “Adakah yang tahu apa Generic Structure dari text ini?” said Mrs. 
Widya. The students were so active, they answered it together. “Orientation-
Complication-Resolution”. The teacher pointed one of the students “can you tell 
me what are Orientation, Complication and Resolution?. “Ya kui buk, Orientasi 
yang tentang awalan cerita, Complikasi seperti masalahnya apa, terus resolusi 
penyelesaiannya buk” shouted one of the girls. Then the teacher started to explain 
more about it. She also checked the students’ homework. Miss Widya also 
explained what is moral value or code in that story.  She gave the example of 
moral value of the story.  
In the end she asked about the students understanding about narrative text. 
The bell just rang which meant the lesson should be ended. As usual she gave the 
students motivation to keep learning, keep spirit etc. she also told that next 
meeting there will be daily test or Ulangan Harian about narrative text. She closed 
the meeting by praying together which led by one of the students. The teacher said 
“Wassalamualaikum, and Good Bye, see you.” The students answered 
“Walaikumsalam wr. Wb, see you mom”. Then Mrs. Widya and I came back to 
the office and prepared to go home.  
 
 
 
 
 
 
 
 
 
FIELDNOTE 
Name of Class : VIII B 
Participants  : 36 Students 
Place   : Classroom 
Time   : Monday, February 22
rd
, 2015 at 10.00 a.m 
 
This was the last time of observation. Today as usually I came to school 
around 09.30 am, and then I met with Mrs. Widya. We walked to the class 
together. After arrived at the classroom, I took a seat at the corner. As usual, Mrs. 
Widya greeted the students, checked students’ attendance list. Today Mrs. Widya 
continued her lesson. She asked the students’ readiness. Today she gave a daily 
test as the last steps in teaching reading. 
She show the slide about cinderella story. The teacher expected to their 
students to be their selves. They have to be confident. It did not need a longer 
time, because the teacher will only check their understanding relate to narrative by 
a simple question test. A half time of the meeting, the students had done their test. 
They submitted it to Mrs. Widya. After that, the teacher gave feedback to all 
students relate to the materials which has been mastered. The students were 
excited and also told their story which belong to narrative. It meant that they have 
already known about narrative text.  
The bell just rang as usual the teacher ended the meeting by praying. Mrs. 
Widya and I came back to the office. I also did the interview relate to the teaching 
process and the evaluation. After I finished doing the interview I asked for 
permission to go home.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIELDNOTE 
Name of Class : VIII B 
Participants  : Mrs.Widya 
Place   : Office 
Time   : Monday, February 29
th
 2015 at 09.30 a.m 
 
Today I continue my research. I came to school and asked for the 
documentation in MTs N Karanganyar. I asked to Mrs. Widya relate to the 
documentation which going to be used to support my thesis. I asked Mrs. Widya 
for the documentation such as Lesson plan, Syllabus, students name of VIII B, 
handbook, and the students score. I also did the interview to the teacher relate to 
the teaching process.  
 
 
 
 
 
 
 
 
 
 
 
 
Appendices 2: Interview 
Interview to English Teacher 
 
Day / date : Friday, 5
th
 February 2016 
Time  : 10.00 
Place   : MTs N Karanganyar 
Interviewer : Dian Adhi Prasetyo 
Method : Interview 
Source  : Widyaningsih, S. Pd (English Teacher of VIII-B class) 
 
 On that day, the Interviewer did an interview with English teacher. She 
was friendly and kind. The Interviewer met in her room or teacher office. This is 
the first time the Interviewer  met the English teacher to asking permission during 
research. 
Interviewer : “Assalamualaikum ibu...Mohon maaf mengganggu. Perkenalkan 
ini saya Dian Adhi Prasetyo mahasiswa IAIN Surakarta, 
panjenengan ibu Widyaningsih?. 
Mrs. Widya :  “ Walaikumsalam mas, iya silahkan duduk dulu. Apa yang bisa 
saya bantu.” 
Interviewer  :  “ Maksud kedatangan saya kemari, kemarin saya bertemu sama 
bapak Fahrudin saya menjelaskan mau mengadakan penelitian 
disini guna skripsi saya, rencana saya mau mengadakan penelitian 
kelas terutama di kelas VIII kemudian pak Fahrudin meminta saya 
untuk menemui ibu langsung.” 
Mrs. Widya :  “ Iya mas saya mengajar dikelas VIII, kiranya ada yang bisa saya 
bantu mas?” 
Interviewer : “ Kalau dikelas VIII sini ada materi tentang narrative kan bu?, 
yang saya mau teliti masalah pembelajaran narrative di skill 
readingnya.” 
Mrs. Widya : “ Ada mas kebetulan ini disemester 2 materi narrative akan 
diajarkan, kemungkinan juga minggu depan mulai saya ajarkan.” 
Interviewer : “ Untuk jadwalnya saya bisa masuk di kelas nanti gimana ya bu?” 
Mrs. Widya : “ Mas mau meneliti dikelas apa dulu? Saya sarankan untuk 
penelitian dikelas VIII B nanti jadwalnya hari senin setelah upacara 
bendera jam 07.40 dan hari Jumat setelah jam istirahat 10.00.” 
Interviewer : “ Iya bu tiap hari senin sama jumat saya kesini, terimakasih 
banyak ya bu sebelumnya sudah dibantu.” 
Mrs. Widya : “ Iya mas sama-sama.”  
Finally, the interview was end. The Interviewer left Mrs. Widya’s room 
and continuing his plan. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interview 
 
Day / date : Friday, 12
rd
 February 2016 
Time  : 10.00 
Place   : MTs N Karanganyar 
Interviewer : Dian Adhi Prasetyo 
Method : Interview 
Source  : Widyaningsih, S. Pd (English Teacher of VIII class) 
 
On that day, the Interviewer did an interview with English teacher. The 
Interviewer did interview after teaching learning process in first meeting.  
Interviewer : “Assalamualaikum ibu...Mohon maaf mengganggu. Begini ibu, 
ini saya sedikit ingin berdiskusi dengan ibu, terkait proses 
pengajaran reading narrative tadi.” 
Mrs. Widya : “Walaikumsalam mas, iya silahkan. Apa yang bisa saya bantu.” 
Interviewer : “Mungkin ada beberapa pertanyaan yang ingin saya ajukan terkait 
dengan proses pembelajaran di kelas VIII B. Salah satu pertanyaan 
yang dasar yakni, bagaimana respon siswa tehadap pelajaran 
bahasa inggris itu?” 
Mrs. Widya : “Baik mas, mereka senang, mereka juga semangat.” 
Interviewer : “Lalu contoh semangat yang mereka tunjukan itu seperti apa 
ibu?” 
Mrs. Widya : “Ya jika ada cerita yang sesuai dengan minat mereka, seperti 
contoh cerita narrative tadi itu, “Babu and the Lion” mereka senang 
kalau pembelajarannya kita kasih gambar atau video-video tentang 
ceritanya itu mas, mereka tidak bosen ketika mendengarkan suatu 
cerita di dalam video yang saya tampilkan.” 
Interviewer : “Jadi dapat disimpulkan bahwa kelas VIII B mereka lebih senang 
pembelajaran dengan menggunakan media ya bu. Lalu bagaimana 
dengan kondisi di kelas ini ibu, apakah mereka lebih baik dalam 
ilmu bahasa inggris atau bagaimana ibu?” 
Mrs. Widya : “Ya sebenarnya sama saja mas, sama dengan anak-anak dengan 
kelas yang lain. Tapi ya bagaimana ya. Kalau menurut saya ya 
mereka lebih cenderung banyak bicara, ya memang mereka dalam 
sekelas itu cenderung banyak yang cewek. Jadi ya banyak aktif 
juga mas, tapi kadang aktifnya ya clometan gitu.” 
Interviewer : “Oh yaa ibu, jadi memang karena cenderung lebih banyak cewek 
makanya jadi lebih aktif. Lalu bagaimana proses ibu dalam 
mengajarkan narrative itu sendiri?” 
Mrs. Widya : “Ya, seperti biasa mas, ada pendahuluan kayak berdoa dulu terus 
saya motivasi dulu, terkadang saya tampilkan slide atau film gitu. 
Setelah itu yaa KBM biasa. Selain itu siswa biasanya saya suruh 
untuk membuat diskusi kelompok dengan teman sebangku atau 
dari intruksi saya, lalu setelah selesai saya suruh untuk 
mempresentasikan ke teman teman. Kalau sudah selesai ya ketika 
bell itu berdoa. Biasanya yang tak suruh mimpin doa yang saya 
tunjuk secara acak gitu.” 
Interviewer : “Iya ibu, terimakasih atas waktunya.” 
Mrs. Widya : “Sama-sama mas.” 
Finally, the interview was end. The Interviewer left Mrs. Widya’s room. 
 
 
 
 
 
 
 
Interview 
 
Day / date : Monday, 15
th
 February 2016 
Time  : 09.00 
Place   : MTs N Karanganyar 
Interviewer : Dian Adhi Prasetyo 
Method : Interview 
Source  : Widyaningsih, S. Pd (English Teacher of VIII class) 
 
On that day, the Interviewer did an interview with English teacher. The 
Interviewer did interview after teaching learning process in second meeting.  
Interviewer :“Ibu mohon maaf, sedikit mengganggu lagi. Sedikit mau menggali 
informasi terkait pembelajaran kemarin dan tadi itu. Bagaimana 
siswa menerima materi narrative itu sendiri bu, ya terkait dengan 
pemahaman atau understandingnya dan mungkin juga vocabnya. 
Bagaimana menurut pendapat ibu?” 
Mrs. Widya : “Ya Lumayan, lumayan bagus. Walaupun ada vocab tertentu yang 
belum mereka kuasai, seperti vocab yang jarang dikeluarkan 
dibuku atau jarang mereka temui mereka akan menemui kesulitan. 
Untuk mengatasi hal seperti itu saya mewajibkan untuk semua 
siswa setiap pelajaran bahasa Inggris untuk membawa kamus.” 
Interviewer : “Itu untuk materi ya bu, bagaimana dengan media yang 
digunakan saat mengajar apakah ibu hanya menggunakan papan 
tulis saja?” 
Mrs. Widya : "Dalam mengajar reading tentang genre text, biasanya saya 
menggunakan  visual media mas. Saya sampaikan materi melalui 
media seperti gambar-gambar agar membangun konsentrasi siswa 
tentang materi yang akan di pelajari. siswa juga tidak bosan dan 
interest ketika mendapat materi yang baru dan ini juga berguna 
untuk memancing siswa agar lebih pro-aktif mas. Melalui media 
gambar dan teks juga bisa melatih siswa dalam pronunciatian mas.  
Namun terkadang saya juga hanya menggunakan methode 
tradisional saja seperti hanya memakai handout saja mas, karena 
terkadang terlalu sibuknya sehingga saya tidak punya waktu untuk 
membuatnya.” 
Interviewer : “Apakah ibu punya peraturan sendiri saat mengajar seperti 
memberikan reward kepada siswa yang mendapat nilai bagus?” 
Mrs. Widya : “Iya mas. Menurut saya guru perlu memberikan pengertian bahwa 
partisipasi anak pamtas di beri reward, meski mereka membuat 
kesalahan kecil, itu wajar. Karna bagi saya pribadi, making 
mistakes in learning are ok. Gak masalah mereka membuat 
kesalahan dalam tahapan belajar. Kadang saya menyuruh anak 
mempresentasikan hasil karyanya di depan kelas karena mereka 
berharap bisa mendapat nilai bagus. Terkadang tidak peduli kerjaan 
mereka kurang sempurna”. 
Interviewer : “Lalu untuk penentuan batas kelulusan siswa, semacam KKM itu 
apakah juga ada di kurikulum KTSP yang diterapkan di sini?” 
Mrs. Widya : “Iya ada mas, KKM nya itu 65 mas. Itu didasarkan dari KKM 
tahun lalu. Karena ketentuan kurikulum yang mengharuskan 
demikian.” 
Interviewer : “Iya ibu terimakasih atas waktunya besuk kita lanjutkan lagi.” 
Finally, the interview was end. The Interviewer left Mrs. Widya’s room. 
 
 
 
 
 
INTERVIEW 
 
Day / date : Friday, 19
th
 February 2016 
Time  : 10.00 
Place   : MTs N Karanganyar 
Interviewer : Dian Adhi Prasetyo 
Method : Interview 
Source  : Widyaningsih, S. Pd (English Teacher of VIII class) 
 
On that day, the Interviewer did an interview with English teacher. The 
Interviewer did interview after teaching learning process in third meeting.  
Interviewer : “Assalamualaikum ibu, selamat pagi. Mohon maaf ibu 
mengganggu. Ini sedikit mau bertanya lagi terkait proses 
pengajaran reading. Begini ibu, ketika ibu mengajarkan tentang 
reading narrative kemarin itu, apakah ibu menemukan 
permasalahan dalam mengajar?” 
Mrs. Widya : “Ya pasti ada mas.” 
Interviewer :  “Kendala apa itu ibu?” 
Mrs. Widya : “Ya misalkan ada sebuah cerita narrative, mereka kayak tidak 
tahu maknanya, terus mereka itu diam mas. Ya saya juga jadi 
bingung gitu, tetapi saya tahu mereka itu berfikir. Itu membuat 
saya jadi berfikir apakah gaya saya kurang menarik atau ada apa. 
Ternyata setelah saya tela’ah memang karena kadang mereka 
kurang memahami makna dari konteks kalimat itu apa. Saya rasa 
masalah itu datang dari siswanya sendiri mas, kebanyakan dari 
mereka kurang menguasai vocabulary baru dan artinya mas, jadi 
dalam memahami teks bacaan mereka sedikit kesulitan. Mereka 
sering kesulitan menemukan ide bacaan jika mereka kurang 
menguasai.” 
Interviewer : “Jadi bisa disimpulkan bahwa salah satunya adalah pemahaman 
yang mungkin bersumber dari vocab yang masih jarang ditemui 
siswa ya ibu. Lalu adakah permasalahan yang lain lagi ibu, seperti 
aktivitas siswa saat mengikuti pelajaran?” 
Mrs. Widya : “Salah satu permasalahan yang biasanya dialami siswa untuk 
belajar berbahasa inggris ya ini mas, siswa itu malu untuk berbicara 
bahasa inggris, meskipun mengerti tapi mereka masih takut untuk 
mengucapkannya, melafalkannya kareana takut salah dan di 
tertawakan teman-teman yang lain. Padahal keaktifan siswa dapat 
membantu saya untuk mengukur sejauh mana kemampuan mereka 
dengan materi yang saya ajarkan. Mereka kurang percaya diri 
dengan bahasa inggris. Contohnya ketika saya instruksikan 
membaca teks dengan keras, mereka mesti malu-malu dan memilih 
membaca dengan pelan-pelan mas.” 
Interviewer : “Lalu bagaimana langkah ibu terkait dengan permasalahan 
tersebut agar dapat sedikit bisa ditangani?” 
Mrs. Widya : “Ya akhirnya gini, biar semangat to mas, tak suruh bikin 
kelompok. Kelompok 2-4 orang untuk kerjasama. Misalkan saya 
punya cerita ada bagian atau poin A, B, C dan D ya nanti 
kelompok 1 dapat poin A, kelompok 2 dapat poin B dan 
seterusnya. Setelah selesai nanti mereka harus salah satu maju 
untuk menceritakan atau menjelaskan dari materi tersebut sesuai 
dengan yang mereka pahami, otomatis kan gak ngantuk lagi. 
Namun tidak sampai disitu mas, setelah mereka kembali ketempat 
duduk semula mereka harus membuat atau menyelesaikan 
beberapa soal yang bersumber yang mengkover dari semua 
kelompok tadi, otomatis mereka kan jadi ada perhatian mas. Selain 
itu juga saya suruh membaca dengan keras, biar saya tahu 
pengucapan mereka. Saya juga suruh mereka untuk 
menterjemahkan kalimat yang dibaca. Jadi mereka otaknya kerja 
gak males otomatis jadi focus.” 
Interviewer : “Oh ya ibu. Kemudian dengan hal pemahaman siswa tadi, adakah 
cara-cara ibu yang mampu mengkover permasalahan tersebut?” 
Mrs. Widya : “Apa ya mas ya. Ya kadang tak suruh nyari lagu berbahasa 
inggris mereka dengarkan lalu ditulis seperti apa dan dicocokkan 
dikamus tentang penulisan dan maksud isi lagu. Selain itu juga 
terkadang saya suruh menterjemahkan tetapi tidak boleh pakai 
kamus mas. Jadi ya sepemahaman mereka apa, kalau misalkan 
mereka tidak tahu satu kata ya biar dicoba untuk ditebak-tebak 
gitu. Apa maksudnya, kalau kalimat ini seperti apa, ya digatuk 
gatuk ne di otak atik gitu mas. Kadang saya tidak 
memperbolehakan membuka kamus, karena nanti mereka jadi 
terpaku mas. Gak tahu sitik cari kamus, gak tahu itu cari kamus. 
Masak iya kita kemana mana bawa kamus. Kalau nanti saat 
conversation dengan native speaker atau sedang nonton film gitu 
kalau gak tahu masak ya ndadak buka kamus kan enggak 
memungkinkan mas. Saya usahakan untuk berfikir cepat lah mas. 
Nah dengan semacam itu mereka akan paham dan malah ingat 
tentang vocab tersebut. Selain itu saat ujian pun juga tidak boleh 
bawa kamus kan mas, kalau ujian bawa kamus malah gak jadi ujian 
cuma gara-gara nyari arti kata didalam kamus yang cukup menyita 
waktu alhasil ujian gak selesai. Dan kalau mereka bertanya gak tak 
jawab mas, tetapi berbeda ketika konteks didalam kelas saat 
pelajaran kalau saya minta cari di kamus dan tidak menemukan, 
nah baru saya kasih tahu ini lho artinya.” 
Interviewer : “Oh ya jadi mereka mencoba untuk guessing meaning gitu ya ibu. 
Lalu kalau keseharian bolehkah mereka membawa kamus ibu?” 
Mrs. Widya : “Iya mas, ya saya juga sarankan yang demikian juga. Kalau mau 
beli kamus pun saya sarankan jangan yang berapa milyar atau 
berapa juta gitu. Setidaknya yang warna pelangi karangan Hassan 
Sadily atau siapa itu. Selain itu juga kamus pocket kecil itu.” 
Interviewer : “Kalau terkait dengan kendala perbedaan kemampuan anak ibu, 
adakah siswa di kelas VIII B yang sangat tertinggal dengan 
temannya. Bagaimana cara ibu menangani anak ini?” 
Mrs. Widya : “Ada mas, pasti disetiap kelas itu ada. Setiap siswa memiliki 
kemampuan yang berbeda beda mas, ada siswa yang les privat di 
luar, anak yang les privat di luar sekolah ini cenderung lebih aktif 
di kelas. Dia bisa menerima materi dengan mudah, tapi ada juga 
yang memiliki kemampuan yang kurang dalam arti dia 
membutuhkan perhatian lebih dalam menerima materi. Itu semua 
kembali kepada masing-masing kemampuan anaknya. Jika daya 
tangkap mereka bagus, materi juga dapat cepat terselesaikan. Untuk 
masalah seperti itu biasanya saya panggil kekantor, saya kasih tahu 
begini begini. Saya sarankan ini gitu biar anak tersebut semangat 
dalam belajar.” 
Interviewer : “Bagaimana dengan proses pembelajarannya bu apakah masih 
sama seperti yang ibu ceritakan kemarin?” 
Mrs. Widya : “Ya saya biasanya buka dengan salam, berdoa mas. Lalu untuk 
mengkover semacam masalah siswa tertarik atau tidak itu ya saya 
ajakin gojek-gojek gitu. Saya share cerita lucu saya, saya share 
pengalaman saya yang kira kira mereka tertarik mas. Sehingga 
mereka semangat mas. Jadi semacam tarik ulur tarik ulur gitu. 
Tetapi gojekannnya ya masih terkait dengan materi mas, bukan 
gojekan yang ngalor ngidul tanpa arah. Memang terkadang cerita 
diluar konteks materi tetapi cerita tersebut sebagai motivasi, 
gambaran atau pelajaran mas. Jadi kita gak melulu ngajar. Kadang 
ya memang perlu sebagai motivator, kasih mereka motivasi, 
saran.” 
Interviewer : “Lalu ibu dalam mengajar tadi, apakah memakai teknik tertentu 
untuk membantu menyampaikan materi tentang narrative ini?” 
Mrs. Widya : “Kalo metode saya pakainya read and look up (silent reading), 
reading aloud, dan question and answer mas.  
Interviewer : “Iya ibu, terkait dengan RPP. Ketika ibu akan mengajar materi 
ini, Apakah ibu menyusun RPP?” 
Mrs. Widya : “Iya mas, saya pakai RPP. Karena pada dasarnya kalo ngajar ya 
acuanya pada RPP.” 
Interviewer : “Ketika ibu telah membuat RPP, dalam pengaplikasianya sama 
atau tidak ibu?” 
Mrs. Widya : “Ya pasti lah tidak sama. Itu seringkali terjadi. Kan namanya baru 
rencana mas. Kalau rencana berarti boleh tidak sama. Terkadang 
apa yang saya harapkan tidak sesuai dengan kenyataan. Tetapi bagi 
saya yang penting apa materinya ya mereka tahu dan faham sesuai 
dengan alokasi waktu gitu.” 
Interviewer : “Lalu apa dasar ibu membuat RPP itu?” 
Mrs. Widya : “Ya dari silabus mas. Silabus itu masih gambaran umum dalam 
pembelajaran. Setelah itu baru dijabarkan kedalam pertemuan ya 
RPP itu.” 
Interviewer : “Kalau silabus itu, apakah ibu membuat sendiri atau seperti apa 
ibu?” 
Mrs. Widya : “Kalau silabus, biasanya sudah diberikan dari kurikulum. Jadi 
kita tidak bisa membuat sendiri. Di kurikulum itu ada teamnya 
yang bertugas membuat itu. Nanti jika sudah jadi diberikan pada 
guru mapel untuk ditindak lanjuti sebagai dasar membuat RPP itu.” 
Interviewer : “Iya ibu, terimakasih atas waktunya udah banyak memberikan 
informasi.” 
Mrs. Widya : “Sama sama mas. Semoga sukses.” 
Finally, the interview was end. The Interviewer left Mrs. Widya’s room. 
 
 
 
INTERVIEW 
 
Day / date : Monday, 22
nd
 February 2016 
Time  : 09.00 
Place   : MTs N Karanganyar 
Interviewer : Dian Adhi Prasetyo 
Method : Interview 
Source  : Widyaningsih, S. Pd (English Teacher of VIII class) 
 
On that day, the Interviewer did an interview with English teacher. The 
Interviewer did interview after teaching learning process in last meeting.  
Interviewer : “Assalamualaikum bu… Bu ini saya mau bertanya sedikit saja 
tentang pembelajaran tadi.” 
Mrs. Widya : “Waalaikumsalam, iya mas ada yang bisa saya bantu?” 
Interviewer : “Tadi kan ibu mengadakan ulangan harian ya, biasanya ibu 
menadakan ulangan itu berapa pertemuan sekali?” 
Mrs. Widya : “Biasanya kalau materi sudah selesai saya adakan ulangan kalau 
tidak ya tiga kali pertemuan materi itu cukup. Tapi di semester 2 
ini kebanyakan yang dibahas di narrative teks, itu nanti bisa 
nyangkut semua skill dari reading, speaking dan writing mas.” 
Interviewer : “Untuk penilaiannya nanti gimana ya bu? Misalnya ada yang 
tidak tuntas nilainya bisa mengulang atau gimana.” 
Mrs. Widya : “Kalau ada siswa yang nilainya belum tuntas saya biasanya 
memberikan tugas tambahan untuk meningkatkan nilainya juga 
pemahamannya mengenai materi yang sudah diterima.” 
Interviewer : “Saya boleh liat hasil dari pekerjaan siswa-siswa bu?” 
Mrs. Widya : “Boleh mas, ini nanti dibawa saja karena saya sudah memasukkan 
nilainya di daftar nilai ulangan harian saya.” 
Interviewer : “Wah terimaksih bu, sekalian ini saya juga mau pamit karna 
mungkin saya sudah cukup banyak mendapatkan informasi dari 
ibu, sekali lagi saya mengucapkan terimakasih pada ibu karena 
sudah banyak membantu saya, saya juga minta maaf kalau 
merepotkan ibu.” 
Mrs. Widya : “Iya mas tidak apa-apa. Doanya saja semoga murid-murid yang 
saya ajar bisa lulus semua besok itu, dan bisa sukses, masnya juga 
semoga lancar study nya dan bisa sukses juga.” 
Interviewer : “Amin.. Makasih ya bu, Assalamualikum.” 
Mrs. Widya : “Waalaikumslm” 
Finally, the interview was end. The Interviewer left Mrs. Widya’s room. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interview to the Students 
 
Day / date : Monday, 1
st
 February 2016 
Time  : 10.00 
Place   : MTs N Karanganyar 
Researcher : Dian Adhi Prasetyo 
Method : Interview 
Source  : Muh. Fahrudin, S.Pd.I. 
 
 On that day, the researcher did an interview with representative of 
curriculum. He was friendly. The researcher met in his room. He had known about 
the purpose of the researcher.  
Researcher : “Assalamu’alaikum.” 
Mr. Fahrudin  : “Wa’alaikumsalam. Silahkan masuk mas.” 
Researcher  : “Terima kasih, maaf bapak mengganggu sebentar.” 
Mr. Fahrudin : “Tidak apa-apa mas, ini saya selesai ngajar. Ada perlu apa ya?” 
Researcher : “Begini Pak, kedatangan saya kemari ingin bersilaturahmi dengan 
bapak dan meminta ijin melaksanakan penelitian kelas di MTs N 
Karanganyar ini.” 
Mr. Fahrudin  : “Iya tidak apa-apa. Untuk keperluan skripsi ya mas?” 
Researcher  : “Benar Pak, sebelumnya saya mau tanya-tanya dahulu tentang 
pelajaran bahasa inggris disekolahan ini.”  
Mr. Fahrudin : “ Gini aja nanti langsung nemui guru bahasa inggrisnya saja, kira-
kira mas mau mengadakan penelitian di kelas berapa?” 
Researcher : “ Rencana mau dikelas VIII pak.” 
Mr. Fahrudin : “ Kalau begitu langsung nemui Bu Widyaningsih saja di ruang 
guru, nanti setelah jam istirahat, kalau udah selesai nanti bilang 
sama saya lagi saya buatkan surat penelitiannya.” 
Researcher : “ Iya Pak, terimakasih sebelumnya.” 
Mr. Fahrudin : “ Iya mas sama-sama semoga lancar penelitiannya.” 
Finally, the interview was end. The researcher left Mr. Fahrudin’s room for 
continuing met English teacher. 
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Day / date : Monday, 1
st
 February 2016 
Time  : 10.00 
Place   : MTs N Karanganyar 
Researcher : Dian Adhi Prasetyo 
Method : Interview 
Source  : Muh. Fahrudin, S.Pd.I. 
 
 On that day, the researcher did an interview with representative of 
curriculum. He was friendly. The researcher met in his room. He had known about 
the purpose of the researcher.  
Researcher : “Assalamu’alaikum.” 
Mr. Fahrudin  : “Wa’alaikumsalam. Silahkan masuk mas.” 
Researcher  : “Terima kasih, maaf bapak mengganggu sebentar.” 
Mr. Fahrudin : “Tidak apa-apa mas, ini saya selesai ngajar. Ada perlu apa ya?” 
Researcher : “Begini Pak, kedatangan saya kemari ingin bersilaturahmi dengan 
bapak dan meminta ijin melaksanakan penelitian kelas di MTs N 
Karanganyar ini.” 
Mr. Fahrudin  : “Iya tidak apa-apa. Untuk keperluan skripsi ya mas?” 
Researcher  : “Benar Pak, sebelumnya saya mau tanya-tanya dahulu tentang 
pelajaran bahasa inggris disekolahan ini.”  
Mr. Fahrudin : “ Gini aja nanti langsung nemui guru bahasa inggrisnya saja, kira-
kira mas mau mengadakan penelitian di kelas berapa?” 
Researcher : “ Rencana mau dikelas VIII pak.” 
Mr. Fahrudin : “ Kalau begitu langsung nemui Bu Widyaningsih saja di ruang 
guru, nanti setelah jam istirahat, kalau udah selesai nanti bilang 
sama saya lagi saya buatkan surat penelitiannya.” 
Researcher : “ Iya Pak, terimakasih sebelumnya.” 
Mr. Fahrudin : “ Iya mas sama-sama semoga lancar penelitiannya.” 
Finally, the interview was end. The researcher left Mr. Fahrudin’s room for 
continuing met English teacher. 
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Appendix 8: Curriculum Vitae 
CURRICULUM VITAE OF ENGLISH TEACHER 
 
Personal Details 
Full Name  : Widyaningsih, S. Pd 
Place, Date of Birth : Sukoharjo, January 5
th
 1985 
Age   : 32 Years Old 
Nationality  : Indonesia 
Marital Status  : Married 
Religion  : Moslem 
Address  : Triagan Rt 02 Rw 05,  
   Mojolaban, Sukoharjo  
 
Educational Background 
Muhammadiah University of Surakarta 
Senior High School of 3 Sukoharjo 
Junior High School of 2 Sukoharjo 
Islamic Elementary School of Sukoharjo 
 
Working Experiences 
English Teacher in MTs Negeri Karanganyar 
 
 
 
 
 
 
 
 
 
 CURRICULUM VITAE OF RESEARCHER 
 
Personal Details 
Full Name  : Dian Adhi Prasetyo 
Place, Date of Birth : Karanganyar, 25 November 1991 
Age   : 25 Years Old 
Nationality  : Indonesia 
Marital Status  : Single 
Religion  : Moslem 
Address  : Tegalasri, Bejen, Karanganyar 
Email : adhicbblue@gmail.com 
Facebook  : Dian Adhi Prasetyo  
 
Educational Background 
2009 – 2017 : IAIN Surakarta 
2008 – 2011 : Senior High School of 1 Karanganyar 
2005 – 2008 : SMP Islam Al-Hadi Karanganyar 
1999 – 2005 : Elementary School of Jungke 01 Karanganyar 
1998 – 1999 : Kindergarten of Pertiwi Jungke Karanganyar 
 
Working Experiences 
2012 – Now : Photografer Freelance and Designer 
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